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Executive Summary
Background and International Context

Jordan’s curriculum renewal efforts take place within a growing international movement
that positions education as a key driver for peace, human rights, global citizenship, and
sustainable development

Education is increasingly recognized globally as a transformative tool for fostering peaceful,
inclusive, and sustainable societies. International frameworks developed by UNESCO and the
United Nations emphasize that education systems should move beyond traditional knowledge
transmission toward preparing learners with the knowledge, skills, values, and competencies
needed for responsible citizenship, peaceful coexistence, intercultural understanding,
sustainability, and democratic participation. These frameworks include the UNESCO
Recommendation concerning Education for International Understanding, Cooperation and
Peace and Education relating to Human Rights and Fundamental Freedoms (1974/2023), the
UNESCO Declaration and Integrated Framework of Action on Education for Peace, Human
Rights and Democracy (1995), and the Sustainable Development Goals (SDGs), particularly
SDGs 4.7, 5, 10, 12, 13, and 16 (2015).Within this context, this study on Jordan’s curriculum
provides an important opportunity to strengthen alignment between national educational
priorities and internationally recognized educational frameworks while maintaining Jordan’s
cultural identity and national vision.

Purpose of the Study

The study was designed to provide evidence-based analysis that supports Jordan’s ongoing
curriculum renewal and strengthens alignment with UNESCO and SDG frameworks

The primary purpose of this study was to assess the extent to which selected areas of Jordan’s
school curriculum align with international frameworks related to peace education, human
rights, democracy, global citizenship, and sustainable development. The study specifically
examined the newly developed General Curriculum Framework, curriculum frameworks,
textbooks, teacher guides, and associated learning materials in Islamic Education, Arabic
Language, and National, Civic Education & Social Studies across selected grade levels (Grades
4,8,10 and 12). This Report encompasses a review and analysis of 40 curriculum frameworks,
textbooks, workbooks, teacher guides and related documents for Islamic Education, Arabic
Language, National, Civic and Social Studies published by National Center for Curriculum
Development (NCCD) The findings are intended to support evidence-based curriculum
renewal in Jordan by identifying strengths, gaps, and opportunities for enhancing curriculum
coherence, competency-based learning, pedagogical integration, and assessment practices
aligned with UNESCO and SDG frameworks.

Methodology and Analytical Framework

The study utilized a rigorous UNESCO/SDGs-aligned content analysis methodology
designed to assess curriculum alignment systematically and comprehensively



The study employed a mix of qualitative and quantitative content analysis approach using a
specially developed rubric grounded in UNESCO normative frameworks, SDG principles, and
international literature on curriculum evaluation and global citizenship education.

The rubric examined curriculum alignment across four interrelated domains:

e Concepts: including human rights, peace and conflict, democracy and participation,
diversity and pluralism, global citizenship, sustainability, gender equality, social justice,
and representation of the Other.

o SKkills: including critical thinking, dialogue and communication, conflict resolution,
civic engagement, ethical reasoning, perspective-taking, and media literacy.

e Values: including tolerance, empathy, justice, responsibility, solidarity, inclusion,
environmental responsibility, non-violence, and learning to live together.

o Pedagogy & Assessment: including learner-centered pedagogy, experiential learning,
reflective learning, democratic classroom practices, multi-perspectivity, competency-
based assessment, and whole-school alignment.

The rubric applied a six-point scale ranging from absence of integration (0) to advanced and
transformative integration (5). Scores were then categorized thematically to provide
meaningful insights on levels of alignment (0 -1 Absent or completely absent, 1-2.5 Weak
Integration, 2.51- 3.5 Moderate, 3.5 -4.4 High and well-integration, greater than 4.4 Full-
integration). Systematic coding procedures, evidence-based scoring, and reviewer training
were used to strengthen reliability and consistency. Inter-rater reliability reached 89%,
indicating strong consistency among reviewers.

Overall Findings

Jordan’s curriculum demonstrates moderate to high alignment with UNESCO and SDG
frameworks

Overall, the findings indicated that Jordan’s curriculum reflects substantial alignment with
UNESCO/SDGs frameworks. Strongest alignment was observed in the Pedagogy &
Assessment, and Skills domains, particularly in promoting critical thinking, responsibility,
dialogue & communication, learner-centered pedagogy, civic engagement, justice & fairness,
ethical reasoning. The General Curriculum Framework itself demonstrates a strong normative
orientation toward citizenship, inclusion, sustainability, responsibility, and quality learning. At
the same time, alignment remains uneven across curriculum areas and grade levels. Several
dimensions including gender equality, peacebuilding, conflict resolution, representation of the
Other, environmental sustainability, multi-perspectivity, and whole-school alignment remain
either moderate to weakly embedded or inconsistently operationalized across curriculum
documents. The findings also indicate that curriculum frameworks generally demonstrate
stronger alignment than enacted curriculum materials such as textbooks and teachers’ guides.

Findings on the General Curriculum Framework



The General Curriculum Framework provides a value-rich, skills- oriented curriculum
highly aligned with UNESCO and SDG priorities

The General Curriculum Framework demonstrated moderate to high overall alignment, with
strongest performance in Values and Skills, followed by Concepts, while Pedagogy &
Assessment represented the comparatively weakest domain. The framework demonstrates
strong emphasis on tolerance, responsibility, environmental responsibility, inclusion, critical
thinking, communication, and civic participation. However, concepts related to gender
equality, representation of the Other, conflict resolution, and multi-perspectivity remain
comparatively less developed. The findings suggest that the framework is strongest at the level
of vision and intended learner qualities, while further strengthening is needed at the level of
pedagogical operationalization and implementation guidance.

Findings on the Islamic Education Curriculum

The Islamic Education curriculum demonstrates moderate pedagogical and skills
integration while requiring deeper integration of global and sustainability-oriented
competencies

The Islamic Education curriculum demonstrated strong alignment in relation to critical
thinking, learner-centered pedagogy and assessment of competencies. However, the findings
revealed a noticeable gap between the curriculum framework and enacted curriculum materials.
Concepts related to global citizenship, sustainable development, diversity and pluralism,
environmental responsibility, media literacy, and peacebuilding remained less consistently
integrated within textbooks. Grade 8 represented the weakest grade compared to grades 4 & 12
in relation to several UNESCO and SDG dimensions, particularly within concepts and
pedagogy domains.

Findings on the Arabic Language Curriculum

The Arabic Language curriculum demonstrates the strongest and most balanced overall
alignment with UNESCO and SDG dimensions

The Arabic Language curriculum showed high & well integration across all domains,
particularly in pedagogy & assessment domain. Concepts, skills and values such as human
rights &dignity, diversity &pluralism, critical thinking, dialogue &communication, perspective
taking, empathy responsibility and solidarity are also well-integrated. The Arabic Language
curriculum showed no major gap between the Arabic subject-specific framework and textbooks
compared to Islamic Education and Social studies. Grades 8 and 12 particularly reflected high
& well integration of UNESCO and SDG dimensions. Nevertheless, Grade 4 materials
demonstrated comparatively weaker integration of peace education, media literacy, civic
dialogue, and non-violence. These findings suggest the need to strengthen foundational-stage
integration of citizenship, peace, and sustainability-related competencies within Arabic
Language learning.

Findings on National, Civic Education & Social Studies



The National, Civic Education & Social Studies curriculum demonstrates moderate
alignment with important opportunities for strengthening peacebuilding and inclusive
citizenship dimensions

The curriculum demonstrated relative strength in pedagogy and skills dimensions while both
concepts and values are relatively weakly integrated. Critical thinking, dialogue &
communication, learner-centered pedagogy, experiential learning, reflective learning and
competency-based assessment showed the strongest alignment compared to other dimensions.
Main gaps in integration include gender equality, empathy, non-violence, environmental
responsibility, and solidarity. Grade 4 represented the weakest level overall, particularly
regarding peace and conflict concepts and non-violence values, while Grades 8§ & 10

demonstrated relatively stronger integration across several domains compared to grades 4 &
12.

Grade-Level Trends

UNESCO and SDGs competencies become more visible in intermediate and upper grades,
while foundational grades require stronger integration and progression

The findings reveal that alignment generally improves in intermediate and upper-secondary
grades compared to the foundational grade 4, except for Islamic Education where grade 8 is
the weakest in integrating UNESCO/SDGs framework. This indicates that peace education,
sustainability, global citizenship, and civic competencies are more explicitly addressed at later
educational stages. At the same time, several weak indicators persist across all grade levels,
confirming that some curriculum gaps are structural rather than purely developmental.

Main Conclusions

Jordan’s curriculum reflects moderate to high integration of UNESCO/SDGs frameworks
while requiring continued strengthening of coherence, operationalization, and competency
integration

The study concludes that Jordan’s curriculum demonstrates moderate to high alignment with
UNESCO and SDG frameworks, particularly in relation to learner-centered pedagogy, critical
thinking, reflective learning, experiential learning, dialogue and communication, ethical
reasoning; responsibility, and assessment of competencies. The General Curriculum
Framework provides a strong philosophical and policy foundation supporting tolerance,
inclusion, sustainability, responsibility, and quality learning. The curriculum system also
demonstrates growing integration of learner-centered and competency-based approaches. At
the same time, further curriculum development is needed to strengthen coherence between
curriculum frameworks and enacted learning materials, ensure stronger progression across
grade levels, and deepen integration of peacebuilding, conflict resolution, gender equality,
sustainability, global citizenship, and intercultural dialogue competencies.

Policy Recommendations



Future curriculum renewal efforts should focus on strengthening coherence, competency
integration, foundational learning, and operationalization of UNESCO/SDGs Framework

across the curriculum system

The key policy recommendations are:

Strengthen coherence between curriculum frameworks, textbooks, pedagogy, and
assessment practices particularly within Islamic Education and Social Studies
curriculum areas while building on the strong pedagogical foundations already reflected
in the curriculum system.

Strengthen those UNESCO and SDG competencies appeared at low level by explicitly
integrating it within curriculum standards, learning outcomes, pedagogical approaches,
and assessment models across all grade levels.

Prioritize foundational-stage curriculum reform, particularly in Grade 4, to strengthen
early integration of peace education, sustainability, global citizenship, media literacy,
and human rights competencies.

Strengthen peacebuilding, global citizenship, tolerance, conflict resolution,
nonviolence, civic engagement, gender equality, environmental responsibility, and
multi-perspectivity as explicit learning strands across curriculum areas.

Expand competency-based and performance-oriented assessment approaches capable
of assessing civic, ethical, dialogical, and sustainability-related competencies.

Enhance teacher professional development in peace education, global citizenship,
sustainability education, media literacy, intercultural dialogue, and democratic
classroom practices.

Strengthen whole-school alignment approaches connecting curriculum content, school
culture, extracurricular activities, and institutional practices with UNESCO and SDG
learning priorities.
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Aligning Jordan’s School Curriculum with UNESCO & UN SDGs
Frameworks on Peace, Human Rights, Global Citizenship, and Sustainable
Development: Findings & Policy Recommendations

Chapter 1: Introduction

Education has increasingly been recognized as a central mechanism for fostering peaceful,
inclusive, and sustainable societies. In a world marked by geopolitical instability, social
polarization, economic inequality, and environmental degradation, education systems are
expected to move beyond traditional knowledge transmission and assume a transformative role
in shaping learners’ values, competencies, and behaviors. Contemporary international
frameworks developed by UNESCO and the United Nations articulate a comprehensive vision
of education that integrates peace, human rights, democracy, global citizenship, and sustainable
development. These frameworks collectively position education as a key driver of social
cohesion, justice, and global responsibility, emphasizing its role in preparing individuals to
navigate complexity and contribute constructively to diverse societies.

The foundation of this vision can be traced to the UNESCO Recommendation concerning
education for international understanding, cooperation and peace and education relating to
human rights and fundamental freedoms. This Recommendation establishes education as a
means of promoting respect for human dignity, equality, and the universality of human rights,
while fostering international solidarity and cooperation. It underscores that education should
cultivate awareness of global interdependence, respect for cultural diversity, and a commitment
to peaceful coexistence (UNESCO, 1974/2023)!'2. The Recommendation further emphasizes
that these objectives cannot be achieved through content alone but require systemic integration
across curricula, pedagogy, teacher education, and institutional practices. In this sense,
education is conceptualized as shaping not only what learners know but also how they perceive
others and engage with the world.

Building on this foundation, the UNESCO Declaration and Integrated Framework of Action on
Education for Peace, Human Rights and Democracy expands the scope of education to include
democratic participation, pluralism, and active citizenship. The Declaration positions education
as a cornerstone of democratic societies, highlighting the importance of dialogue, critical
thinking, and participation in decision-making processes. It emphasizes that learners should
develop the capacity to engage in respectful dialogue, resolve conflicts peacefully, and

' UNESCO. (1974/2023). Recommendation concerning education for international

understanding, cooperation and peace and education relating to human rights and
fundamental freedoms. https://unesdoc.unesco.org/ark:/48223/pf0000386924

2 UNESCO. (2023). Recommendation on education for peace, human rights and sustainable
development. https://www.unesco.org
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appreciate diversity as a source of enrichment rather than division (UNESCO, 1995)°. The
Framework further introduces the concept of a whole-school approach, where the principles of
peace, human rights, and democracy are embedded not only in curriculum content but also in
school culture, governance, and interpersonal relationships. This shift reflects an understanding
that educational outcomes are shaped by the broader learning environment and that values must
be experienced as well as taught.

The global education agenda has been further reinforced by the adoption of the Sustainable
Development Goals (SDGs), particularly SDG 4.7, which calls for ensuring that all learners
acquire the knowledge and skills needed to promote sustainable development, including human
rights, gender equality, a culture of peace, and global citizenship (United Nations, 2015)*.
Additional goals, such as SDG 5 on gender equality, SDG 10 on reducing inequalities, SDG 12
on responsible consumption, SDG 13 on climate action, and SDG 16 on peace, justice, and
strong institutions, collectively underscore the interconnected nature of social, economic, and
environmental challenges. These goals highlight the necessity of integrating sustainability,
equity, and justice into educational systems, thereby reinforcing the multidimensional character
of contemporary education frameworks.

The rationale behind these international frameworks is rooted in the recognition that many of
the world’s most pressing challenges are deeply linked to human attitudes, values, and
behaviors. Issues such as conflict, discrimination, environmental degradation, and social
exclusion cannot be addressed solely through policy or technological measures; they require a
transformation in how individuals understand and interact with one another and with their
environment. Education is therefore viewed as the most effective tool capable of addressing
the root causes of these challenges by fostering critical thinking, ethical responsibility, and
social engagement. As was emphasized by UNESCO (2023 &2024°), education must equip
learners with the competencies needed to challenge injustice, resist intolerance, and contribute
to sustainable and peaceful societies.

This approach is consistent with the growing body of literature on global citizenship education
(GCED) and education for sustainable development (ESD), which perceives education as a
holistic process encompassing cognitive, socio-emotional, and behavioral dimensions.
According to UNESCO (2016)°, global citizenship education aims to develop learners’ ability

8 UNESCO. (1995). Declaration and integrated framework of action on education for peace,
human rights and democracy. https://unesdoc.unesco.org/ark:/48223/pf0000112874

* United Nations. (2015). Transforming our world: The 2030 agenda for sustainable
development. https://sdgs.un.org

> UNESCO. (2024). Peace education in the 21st century: An essential strategy for building
lasting peace.

Peace education in the 21st century: an essential strategy for building lasting peace - UNESCO Digital Library

8 UNESCO. (2016). Education 2030: Incheon Declaration and Framework for Action for the
implementation of Sustainable Development Goal 4: Ensure inclusive and equitable quality

education and promote lifelong learning opportunities for all.
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to think critically, understand multiple perspectives, and act responsibly in a globalized world.
Similarly, the OECD Global Competence Framework highlights the importance of intercultural
understanding, empathy, and ethical reasoning as essential competencies for the twenty-first
century (OECD, 2018)’. These frameworks collectively emphasize that education should
enable learners not only to acquire knowledge but also to apply it in ways that promote social
cohesion, inclusion, and sustainability.

Within this context, the role of school curriculum becomes particularly significant. Curriculum
serves as the primary mechanism through which educational objectives are translated into
practice, shaping what is taught, how it is taught, and what is valued within the education
system. It reflects societal priorities and plays a crucial role in constructing learners’ identities,
values, and worldviews.

Many countries around the globe have made significant strides to align their school curriculum
with UNESCO and SDG frameworks. By doing so, curriculum design moved beyond the
inclusion of declarative values and adopted a competency-based approach that integrates
knowledge, skills, and attitudes. This also includes embedding themes such as peace, human
rights, and sustainability across subjects, rather than treating them as isolated topics. It also
necessitates the adoption of participatory pedagogies that encourage inquiry, dialogue, and
critical reflection, enabling learners to engage actively with complex social issues. Assessment
practices also evolved to capture not only cognitive outcomes but also socio-emotional and
behavioral competencies, such as empathy, collaboration, and ethical decision-making?®.

International experiences provide valuable insights into how such alignment can be achieved.
In OECD countries such as Finland and Canada, curriculum reforms have emphasized
interdisciplinary learning, student agency, and global competence, integrating peace and
sustainability themes across subject areas (OECD, 2018)°. These systems prioritize learner-
centered pedagogy and emphasize the development of critical thinking and participatory skills.
In the Arab region, countries such as Jordan, Kingdom of Saudi Arabia, United Arab Emirates
and Morocco have undertaken reforms to promote tolerance, coexistence, and cultural diversity
within their curricula. These efforts illustrate the importance of contextual adaptation,
demonstrating that global frameworks can be integrated in ways that respect national identity
while promoting openness and inclusivity.

Education 2030: Incheon Declaration and Framework for Action for the implementation of Sustainable
Development Goal 4: Ensure inclusive and equitable gquality education and promote lifelong learning
opportunities for all - UNESCO Digital Library

7 OECD. (2018). Preparing our youth for an inclusive and sustainable world: The OECD

global competence framework. https://www.oecd.org

8 OECD. (2018). Preparing our youth for an inclusive and sustainable world: The OECD
global competence framework. https://www.oecd.org

° OECD. (2018). Preparing our youth for an inclusive and sustainable world: The OECD
global competence framework. https://www.oecd.org
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At the same time, critiques of curriculum analysis in conflict-affected contexts highlight the
challenges associated with evaluating alignment with international standards'®. The review of
Jordanian curricula (IMPACT-se. (2023)'! provides a pertinent example. While the report
offers extensive documentation of textbook content and identifies important themes related to
identity and conflict, it is characterized by methodological limitations that constrain the validity
of its conclusions. In particular, the absence of a clearly defined operational framework,
reliance on selective textual excerpts, and lack of quantitative analysis undermine its analytical
rigor.

Moreover, the report represents a thematic imbalance, focusing disproportionately on
representations of Israel, Zionism, and Jewish identity, but other critical dimensions such as
democratic participation, socio-emotional competencies, and civic engagement were under-
examined. This selective emphasis raises concerns regarding objectivity and may suggest the
presence of normative bias. The report also fails to account adequately for contextual factors,
including Jordan’s geopolitical environment and the broader regional dynamics that shape
curriculum content. As a result, its conclusions regarding “deterioration” and “systematic bias”
are not sufficiently supported by systematic evidence and should be interpreted with caution.

These limitations of existing body of literature on curriculum renewal underscore the need for
more rigorous, transparent, and comprehensive approaches to curriculum analysis, particularly
in contexts characterized by political and cultural complexity. This is exactly the rationale
behind this study which utilizes UNESCO & UN SDGs -aligned framework that integrates
concepts, skills, values and pedagogy & assessment approaches as well as the use of systematic
coding, quantitative and qualitative analysis, and examination of multiple sources of data. Such
an approach would enhance the validity and reliability of findings, providing a more balanced
understanding of curriculum strengths and gaps related to concepts, skills, values and
pedagogical approaches reflected in UNESCO & UN SDGs recommendations, frameworks
and declarations (UNESCO, 1974,2023 & UN, 2015). By integrating insights from global
frameworks and empirical findings, this study contributes to the ongoing effort to develop
education systems capable of fostering peaceful and inclusive societies.

Chapter 2: Methodology

2.1 Research Design and Approach

This study adopts a mixed research design methods (qualitative & quantitative) to examine the
extent to which Jordan’s school curriculum aligns with international on education for peace,
human rights, global citizenship, and sustainable development. Within this design, content
analysis serves as the primary methodological approach, integrating both quantitative and
qualitative analyses to provide a comprehensive evaluation of curriculum content

0 Georg Eckert Institute for International Textbook Research (2021). Analyse paléstinensischer
Schulblcher — Report on Palestinian Textbooks (PalTex) - GEl.de

' IMPACT-se. (2023). Review of Jordan's school curriculum 2014-2022.

Review-of-Jordans-School-Curriculum-2014-22.pdf
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(Krippendorff, K. 2018'%; Neuendorf, K. 2017'3). It allows also for the identification of
patterns, meanings, and underlying values embedded in curriculum content, instructional
approaches, and assessment practices. The study is guided by internationally recognized
normative frameworks, namely the UNESCO Recommendation concerning education for
international understanding, cooperation and peace and education relating to human rights and
fundamental freedoms (UNESCO,1974 & 2023), the UNESCO Declaration and Integrated
Framework of Action on Education for Peace, Human Rights and Democracy (1995), and
relevant targets of the United Nations Sustainable Development Goals, particularly SDG 4.7,
SDG 5, SDG 10, SDG 12, SDG 13, and SDG 16 (United Nations, 2015). These frameworks
collectively provide the conceptual foundation for defining the domains, indicators, and criteria
used in content analysis.

2.2 Research Questions
This study tries to answer the following research questions:

1. To what extent does Jordan’s school curriculum align with UNESCO frameworks on
education for peace, human rights, democracy, and international understanding, as well
as relevant Sustainable Development Goals?

2. How are key concepts related to human rights, peace, diversity, global citizenship, and
sustainability represented across the curriculum of Islamic Education, Arabic language,
and National and Civic Education and Social Studies?

3. How are skills such as critical thinking, dialogue, empathy, conflict resolution, and civic
engagement embedded within curriculum content and pedagogy?

4. How are values such as tolerance, justice, non-violence, and social responsibility
embedded within curriculum content and pedagogy?

5. To what extent do pedagogical approaches and assessment practices support
transformative learning aligned with UNESCO and SDG frameworks?

2.3 Development of the Content Analysis Rubric

The content analysis rubric used in this study was grounded on international normative
frameworks and supported by existing literature on content analysis and curriculum evaluation.
The rubric is derived primarily from UNESCO’s normative instruments, particularly the
1974/2023 UNESCO Recommendation concerning education for international understanding,
cooperation and peace and education relating to human rights and fundamental freedoms, and
the UNESCO Declaration and Integrated Framework of Action on Education for Peace, Human
Rights and Democracy as well as the United Nations SDG framework (UNESCO, 1974/2023;
UNESCO, 1995; United Nations, 2015).These frameworks were systematically analyzed to
identify key domains, principles, and expected learning outcomes related to peace, human
rights, democracy, global citizenship, and sustainable development. They were then translated

12 Krippendorft, K. (2018). Content analysis: An introduction to its methodology (4th ed.). Sage
Publications, Inc. Content Analysis: An Introduction to Its Methodology

3 Neuendorf, K. (2017). The Content Analysis Guidebook. SAGE Publications, Inc.
Sage Research Methods - The Content Analysis Guidebook

14



https://methods.sagepub.com/book/mono/content-analysis-4e/toc#_
https://methods.sagepub.com/book/mono/the-content-analysis-guidebook-2e/toc#_

into operational indicators suitable for curriculum analysis. The derived domains with its
indicators were further refined to ensure contextual relevance and applicability to the structure
and characteristics of the Jordanian curriculum. The final rubric (Annex 1) is used as an
operational instrument for systematically reviewing, coding and analyzing curriculum
alignment.

2.4 Description of the Rubric

The rubric is structured around four interrelated domains that reflect the multidimensional
nature of education for peace and global citizenship as stipulated in UNESCO’s frameworks
(UNESCO, 1974/2023; UNESCO, 1995) and UN SDGs (UN,2015). The first domain is the
Concepts domain which refers to the structured body of knowledge, principles, and thematic
understandings that define education for peace, human rights, democracy, and sustainable
development. This domain assesses the presence and depth of foundational concepts such
as human rights, peace & conflict, democracy &participation, diversity & pluralism, global
citizenship, sustainable development, gender equality, social justice & inclusion, and
representation of the “other.” This domain captures what learners are expected to know and
understand. Accordingly, the Concepts domain captures the extent to which curriculum
explicitly and coherently embed these thematic constructs, enabling learners to interpret social
and global challenges through a peace-oriented and rights-based lens.

The second is the Skills domain which encompasses the cognitive, social, and civic
competencies required for learners to apply knowledge in ways that promote peaceful
coexistence, critical engagement, and responsible citizenship. It includes such skills as critical
thinking, dialogue & communication, conflict resolution, perspective-taking, civic
engagement, ethical reasoning, and media & discourse literacy. The Skills domain captures
the “what learners can do”. These competencies are not merely instrumental but are critical in
enabling learners to act as agents of change in addressing social and global challenges.

The third domain is the Values domain which refers to the ethical orientations, attitudes, and
dispositions that guide learners’ judgments and behaviors toward others, society and world at
large. It includes such values and attitudes as tolerance, empathy, justice & fairness, non-
violence, responsibility, solidarity, environmental responsibility, inclusion & anti-
discrimination, and learning to live together. Within the analytical framework, the Values
domain represents “what learners internalize”, focusing on how curriculum convey normative
messages, shape ethical perspectives, and promote attitudes conducive to social cohesion and
peaceful coexistence.

The fourth domain is the Pedagogy & Assessment domain) which captures the instructional
approaches, learning processes, and evaluation practices through which the intended learning
outcomes of peace education are realized. This domain reflects “how learning occurs and how
it is measured”. It includes such approaches as learner-centered pedagogy, multi-perspectivity,
experiential learning, reflective learning, democratic classroom practices, assessment of
competencies, and whole-school alignment. This domain highlights that the effectiveness of
curriculum content depends on how it is taught and assessed, examining whether curricula
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provide coherent and meaningful opportunities for learners to experience, practice, and
demonstrate peace-related knowledge, skills, and values.

Each domain includes clearly defined indicators, observable evidence (what to look for), with
scale points ranging from absence (0) to advanced and transformative integration (5). This scale
enables differentiation between minimal presence or surface-level inclusion of concepts, skills,
values and pedagogical and assessment approaches and deeper, advanced and systematic
integration. Table 1 below shows the scale points with its operational definitions.

Table 1: Operational definitions of scale points'*

Scale point Operational Definition

0 Not Present (Absent): no explicit or implicit evidence of the indicator in the
curriculum text.

1 Minimal Presence (Implicit: brief or vague mention only, with no
explanation, depth, or instructional follow-up.

) Emerging (Basic/Surface-Level Inclusion): indicator is stated explicitly but
remains limited, isolated, or weakly developed.

3 Moderate (Developed but Inconsistent): indicator is explained and supported
with some examples or activities, but coverage is uneven or incomplete.

4 Strong (Well-Integrated and Functional): indicator is clearly developed and

meaningfully integrated into content, pedagogy, or assessment.

Advanced (Comprehensive/Systemic/Transformative): indicator is deeply
5 embedded across content, pedagogy, assessment, and learner application
with strong coherence.

2.5 Data Sources

The study focuses on a purposive sample of Jordan’s school curriculum, selected to ensure
representation across key subject areas and grade levels. The analysis includes the General
Framework of the School Curriculum developed by the National Center for Curriculum
Development (NCCD, 2024), as well as subject-specific curriculum frameworks (where
available) and students’ textbooks for Islamic education (Grades 4,8,12), Arabic language
(grades 4,8,12), National and Civic Education & Social studies (Grades 4, 8, 10 and History
& Geography for grade 12), and teacher guides, where available. In addition, students’
textbooks for these subjects in the targeted grades were reviewed to capture progression across
primary, lower secondary, and upper secondary education'®. The unit of analysis consists of
curriculum content at the level of units/lessons or instructional units. This includes textual

4 Scores were then categorized thematically to provide meaningful insights on levels of alignment (0 -1 Almost
absent or ompletely absent, 1-2.5 Weak Integration, 2.51- 3.5 Moderate, 3.51-4.4 High and well-integration,
greater than 4.4 full-integration).

"5 The reviewed documents are: General Curriculum Framework, available Subject-specific curriculum
frameworks for Islamic Education, Arabic Language, National and Civic Education & Social Studies, Students’
textbooks, workbooks for these three subjects, available Teacher Guides, and assessment material or activities as
incorporated in the above documents and other official curriculum documents ( see Annex 5).
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content, reading passages, activities and exercises, discussion questions, visual representations,
and assessment tasks. This Report encompasses a review and analysis of 40 curriculum
frameworks, textbooks, workbooks, teacher guides and related documents for Islamic
Education, Arabic Language, National, Civic and Social Studies published by National Center
for Curriculum Development (NCCD). All these documents were retrieved from the official
Website of the NCCD (Annex 5 shows the list of reviewed curriculum documents).

2.6 Data Analysis Procedures

The content analysis was conducted through systematic coding of curriculum content using the
developed rubric. Each lesson or unit of analysis was examined across all indicators, and scores
were assigned based on the presence, depth, and quality of integration. Coding involved
identifying explicit and implicit references to relevant concepts, skills, values and Pedagogy &
assessment as well as analyzing the nature of activities, questions, and tasks associated with
these elements. To enhance analytical rigor, evidence excerpts were recorded for each coded
indicator, including page references. The analysis also involved cross-subject comparisons,
examining similarities and differences across Islamic education, Arabic language, National and
Civic education and Social Studies, and as well as across grade levels. This enables a
comprehensive understanding of curriculum alignment and progression.

2.7 Validity and Reliability

Several measures were taken to ensure the validity and reliability of the instrument (the content
analysis rubric). Content validity was established utilizing a group of subject-matter experts in
the three learning areas to ensure suitability of the rubric domains, indicators and descriptors
in assessing extent of alignment of curriculum of the three subjects to UNESCO and SDG
principles. Reliability was addressed using clearly defined indicators, operational descriptors,
and standardized coding procedures. Furthermore, a training workshop was conducted to
ensure common understanding of rubric details and consistency of scoring protocols followed
by independent coding and scoring of a sample of 4 units of the selected subjects. Discussions
were held to resolve discrepancies in scores among reviewers until a general agreement was
reached. The overall agreement (inter-rater reliability) among content reviewers was high
(89%) prior to actual review curriculum documents.

2.8 Limitations and Delimitations

This study is subject to several limitations. First, the study is limited in its scope and purpose
to assess alignment of Jordan’s curriculum to international standards as reflected in UNESCOs’
recommendation (1974,2023), Declaration and framework of action (1995) and UN SDGs
(2015) which may not provide a sound base to judge other quality dimensions and effectiveness
of the curriculum. Second, the study focuses on a selected sample of curriculum documents for
certain grades and subjects, which may not fully represent the entire curriculum subjects. In
addition, content analysis examined intended or designed curriculum rather than implemented
curriculum and therefore does not account for actual teaching practices. Furthermore, another
limitation relates to the interpretive nature of qualitative content analysis, which may introduce
subjectivity in coding decisions despite the use of structured frameworks. Efforts to mitigate
this limitation include the use of clearly defined indicators and systematic documentation of
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evidence as well as ensuring high inter-rater reliability before actual review. The study is
delimited to three learning areas (Islamic education, Arabic Language, and Civic education
&Social studies) given their central role in shaping values and identities.

Chapter 3: Results, Discussion, Conclusions & Policy Recommendations
3.1 The General Curriculum Framework
3.1.1 Overall Findings

Results reveal an overall alignment of 3.55/5, indicating high alignment with UNESCO
recommendations and SDG frameworks. Domain-level results show a clear hierarchy with
Values: 4.0/5 (strong integration), followed by Skills: 3.71/5 (high integration), then
Concepts: 3.4/5 (moderate—high integration), and Pedagogy & Assessment: 3.0/5 (moderate,
and the weakest domain). These findings highlight that the framework does not lack direction
in terms of outlining the learner profile in terms of knowledge, skills and values; however, it
requires more articulation of how this vision is enacted in pedagogical and assessment
practices. It is worth mentioning here that the General Curriculum Framework normally sets
overall curriculum principles, policies and standards than operationalizing pedagogical and
assessment approaches. Pedagogical and assessment approaches often are more elaborated in
subject-specific curriculum frameworks and in Teachers’ guides. As illustrated in Figure 1, the
General Framework is normatively strong, skills -oriented, and conceptually sound, yet less
developed in pedagogical clarity and operationalization.

Figure 1: Overall means of the four domains

Overall Average 3.55

Pedagogy & Assessment —3
vaiwes (GG
skins (G -
Concepts _3~4

3.1.2 Concepts Domain (Mean = 3.4/5)

The Concepts domain shows moderate to high alignment overall, but with uneven integration
across concepts, where certain concepts are strong while others are partially developed or
appear only as an implicit strand. Table 2 shows mean scores for Concepts sub-scale with
excerpts of supporting evidence and corresponding page in the General Curriculum Framework
document.
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Table 2: Mean Scores on Concepts sub-domain

Indicator Score aladl JUSYY Cha (A s (o) / aa) gy Page(s)
G gl a5 caiinn s 4iza) 515 bl 3 (3l Ayl i
Human Rights I i G W R TR TS
. 4 ) ) saaill AV GliY) (8 5y A8 jre ekl
& Dignity JiSy s Slalad¥l g il 5 @l jlgall 5 G lrall Zleiall s 14
AL goan] RidlSa ola5 im0
AV Al ial g o sbaill 5 (ilall 5 palodll o
Peace & 3 AV el sy O skl 5 ‘uia‘-*ﬂb bl a8 7.8 65
Conflict aazill jalae e Loy sl 5 acinall 31 a0 o alodl ilal ’
okl
k) ianall 5 A8 L) 1 50 ) e
Dem'oc?rac'y & 4 PR ‘;ig ASiw‘?:: 14, 32-
Participation O sl el n ¢ 5 Il gics ml_u.d\ Sl b3S Ll 43,69
el Al all s by ClEED e ~lay)
Diversity & |, :&i‘\fﬁ‘jﬁ 7-10,12-14,
Pluralism ATy Sl s e il g o 55 68
DAY A8 o) yial g ¢ S & il agd
Alall e ~UaY1 5 slean Ay dad 8 pgus
.(.}lobal. 3 Aol 2k 5l 12.70
Citizenship ALl il el 3 g
Ll Tl henlpe olkn Gl il
Sustainable 4 A 5l il 710,33
Development Latill dlee A Ale ) A8 jLi) T
Allall & Aol viuaal) aiil) 3 e
Gender 25 Creinl] O ulel] (g8 Sl s 721,65
Equality ‘ e 488 gy Sl Fie Y15 cad) b lyall LlSa 31 0
S0 ped o Bl peal aladll 8 EKE a f 8
Social Jus‘tlce 35 o o Glaliay) 49-50.53
& Inclusion abadll g caldaliall g <ol puall ) 285 3 ) geay J g 6l
gelall addatll (oalia
adle ALYl 5 HAY o) sl
Representation ’ 5 CrAY) s I sas dplayl a8 7,12-13,18-
of the Other ' DAY A o) il 21,43
abhaill 3 guall
Cor%cepts 3.4
Domain Mean

Inspection of Table 2 reveals the following results:

e Strong/High Integration (Explicit and Well-Embedded) including Human Rights &
Dignity (4/5), Democracy & Participation (4/5), Diversity & Pluralism (4/5), and
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Sustainable Development (4/5). These concepts are clearly anchored in the framework’s
foundations representing deep normative alignment, positioning the curriculum within
a citizenship-oriented paradigm.

e Moderate integration including Global Citizenship (3/5), Social Justice & Inclusion
(3.5/5), and Peace & Conflict (3/5). These concepts are moderately integrated but not
systematically and fully developed.

e Weak Integration including Gender Equality (2.5/5), and Representation of the Other
(2.5/5) This finding points to minimal inclusion rather than structural integration,
indicating gaps in addressing equality, diversity at depth.

In summary, the framework provides a coherent conceptual base, but some concepts
remain partially integrated, particularly in areas requiring global, and relational depth. Figure
2 presents mean scores on Concepts sub-domain.

Figure 2: Mean scores on the Concepts Domain

Representation of the Other A -
Social Justice & Inclusion Y : 5
Gender Equality Y -
Sustainable Development N
Global Citizenship N :
Diversity & Pluralism Y
Democracy & Participation A
Peace & Conflict Y
Human Rights & Dignity Y

3.1.3 Skills Domain (Mean = 3.71/5)

The Skills domain demonstrates high alignment overall, but with an imbalance between sub-
skills. Table 3 shows mean scores for Skills sub-scale with excerpts of supporting evidence and
corresponding page in the General Curriculum Framework document.

Table 3: Mean Scores on Skills Domain

Indicator Score alad) U (e B oa Gl / a) gl Page(s)
o GOSN g SRR Al <ail) dati - 3-4,7,15-
Tiﬁgilg 5 DA 835 116,24,27,30,34,36,38,40-
alall Yl 5 el yuladl) aal il - 41,53,67,79
DS e el AV ae daal sl -
Dialogue & 4 Ty 14,15-
Communication Dhsall s g sl Aald g oY) ol agales - | 16,17,23,40,67,68,75-76
I e pal b g el ARl alasial -
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alladl we Jaal sall Atk Al 5 Apuia) A
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Conflict
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Skills Domain 371
Mean

Results reveal:

e Strong integration (Fully integrated Skills) such as Critical Thinking (5/5) which is
deeply embedded as cross-cutting skill forming the cognitive backbone of the
framework.

e High integration (Well-Developed) including Dialogue & Communication (4/5), Civic
Engagement (4/5), and Ethical Reasoning (4/5). This means that the framework
provides a solid base for preparing learners to be articulate, engaged, and ethically

awarc.

e Moderate integration including Perspective-Taking (3/5), and Media & Discourse
Literacy (3.5/5). These skills are conceptually present but not clearly operationalized,

limiting their instructional clarity.

21




e Weak Integration (Underdeveloped Skills) such as Conflict Resolution (2.5/5). This
represents a critical gap, where peace as a skill exists without meaningful integration.

Taken together, the Skills domain reflects a cognitively strong curriculum, but still there are
gaps in promoting interpersonal and peace-building capacities. Figure 3 presents mean scores
on Skills sub-domain.

Figure 3: Mean scores on the Skills Domain

Media & Discourse Literacy _ 3.5

Ethical Reasoning |
Civic Engagement [
Perspective-Taking K
Conflict Resolution NG - s
Dialogue & Communication A
Critical Thinking GGG

3.1.4 Values Domain (Mean = 4.0/5)

The Values domain represents the strongest and most coherent aspect of the framework, with
clear emphasis on ethical and social dimensions. This means that Values are central to the
identity of the curriculum. Table 4 shows mean scores on Skills sub-scale with excerpts of
supporting evidence and corresponding page in the General Curriculum Framework document.

Table 4: Mean Scores on Values Domain

Indicator | Score plad) JURY) (e (B A GallB) / ) gl Page(s)

(aln Alic) AV ol il 5 bl pealodll o8 -

) 5 GERYT ) e -

Tolerance 5 RAY) st dglag) Slalas) - 7,13,15,19,65
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"ae ) Ay yill {Jaﬂ\ ulea (52

CrAY) jelin ol yial g ladl) dulod) s -
Empathy 3.5 Ao sall il ol Aulag¥) s Al Aad - 7,15,20,33

el 3 81 sledl) Tae -
Ol 3ol -

4 3l sbusall 33 325 - 7,9,13,15,18
elaial¥l g AMAY) &bl 2l @ -

Leale A yiall Ll g pusall Jan g dadal gall (§ sins el -

Justice &
Fairness
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Non-Violence
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Value Scale
Mean

Results show:

e Strong Integration (Fully Embedded) such as Tolerance (5/5), Responsibility (5/5), and
Environmental Responsibility (4.5/5).
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e High Integration (Well-Established) such as Justice & Fairness (4/5) and Inclusion &
Anti-discrimination (4/5)

e Moderate Integration such as Empathy (3.5/5), Solidarity (3.5/5), and Learning to Live
Together (3.5/5). Non-violence (3/5) appeared as an implied value through coexistence
and moderation rather than explicitly stated as a unique strand.

In summary, the framework is deeply value-rich, but some values remain implicit or less
developed. Figure 4 presents mean scores on Values sub-domain.

Figure 4: Mean scores on the Values Domain

Learning to Live Together Y : .5
Inclusion & Anti-Discrimination I
Environmental Responsibility | /.5
Solidarity I :
Responsibility Y -
Non-Violence N :
Justice & Fairness N
Empathy S : -
Tolerance N 5

3.1.5 Pedagogy & Assessment Domain (Mean = 3.0/5)

This domain appears to be the clearest structural gap in the General Curriculum Framework,
highlighting issues in translating vision to practice. However, this result should be interpreted
with caution because the General Curriculum Framework sets overall curriculum principles,
policies, standards, and general guidelines of pedagogical approaches than operationalizing
pedagogical and assessment approaches. Table 5 shows mean scores for Pedagogy &
Assessment sub-scale with excerpts of supporting evidence and corresponding page in the
General Curriculum Framework document.

Table 5: Mean Scores on Pedagogy & Assessment domain

Indicator | Score pladl JUBY) (e (A bS8l / a1 gl Page(s)

TP K IROVIERE WK T PO T
galiall Jlal) SULY) ol dga sl
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Centered 3.5 s P’S = 12,13,16,21
ol 5_pilaall sl g Tail) alel e 3S 5 -
Pedagogy

B_aliall 5 BLASILY) 5 slatin) caa g ra.\aﬂ\.a Cax il -
(@A) s 59)
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Results reveal:
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e Moderate Integration (Conceptually present but still underdeveloped practices) such as
Learner-Centered Pedagogy (3.5/5), Experiential Learning (3/5), and Reflective
Learning (3/5), Democratic Classroom Practice (3/5), Assessment of Competencies
(3/5), and Whole-School Alignment (3/5).

e Weak Integration (Minimal pedagogical structuring) such as multi-perspectivity
(2.5/5), which remained at conceptual level rather than as an instructional approach.

In summary, the framework outlines modern pedagogical & assessment strategies, but
somehow lacks clear models, tools, and operationalization. Figure 5 presents mean scores on
Pedagogy & Assessment sub-domain.

Figure 5: Mean scores on the Pedagogy & Assessment Domain

Whole-School Alignment

Assessment of Competencies

Democratic Classroom Practice _ 3

Reflective Learning

Experiential Learning
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Learner-Centered Pedagogy Y : -
1 2 3

3.1.6 Conclusions & Policy Recommendations

The findings confirm that the General Curriculum Framework is conceptually robust and
normatively aligned with UNESCO & UN SDGs, particularly in promoting tolerance,
responsibility, and critical thinking. However, alignment is uneven across domains. The
framework is strong at the level of values and moderately aligned at the level of conceptual
structuring and pedagogical & assessment strategies. The key gaps include limited integration
of gender equality and representation of the Other, conflict resolution and insufficient
operationalization of multi-perspectivity, and partial alignment of assessment of competencies.
Overall, the framework reflects a strong vision, but it requires greater coherence and
operationalization. Three main conclusions emerge:

e Normative strength: The framework is value-rich and aligned with international
standards reflected on UNESCO & UN SDGs recommendations and frameworks for
action.

e Moderate conceptual and skills integration: Key concepts and skills are present
but need more systematic structuring and elaboration.
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e Limited Pedagogical Operationalization: There is aclear gap between intended
concepts, skills and values and instructional & assessment practices.

To strengthen alignment of the General Curriculum Framework with UNESCO & UN
SDGs frameworks, the following key policy measures are recommended:

e Explicitly structure underdeveloped concepts: Particularly gender equality, and
representation of the other.

e Further embed peace-related skills: Introduce conflict resolution, and perspective-
taking as clear learning strands.

e Strengthen pedagogical clarity: Operationalize multi-perspectivity, reflective learning,
and democratic practices.

e Align assessment with competencies: Move toward performance-based, applied
assessment models.

e Enhance internal coherence: Ensure alignment across concepts, skills, values, and
pedagogy & assessment.

3.2 Islamic Education Curriculum

3.2.1 Overall Findings

Results reveal an overall alignment of 2.60/5, indicating moderate alignment with UNESCO
recommendations and SDG frameworks. Results show a clear hierarchy: Pedagogy &
Assessment: 3.14/5 (the strongest domain, indicating moderate integration), followed by Skills:
2.69/5 (moderate), then Values: 2.46/5 (Weak or limited), and Concepts: 2.25/5 (limited, and
the weakest domain). Although the Islamic Education curriculum (4.78/5) is normatively
ambitious and fully aligned with UNESCO/SDGs at the framework level, textbooks and other
learning curriculum documents scored only at moderate level of alignment and integration
reflecting a significant gap in translating the subject-specific framework to enacted materials
at same levels of alignment (textbooks =2.62/5 & Teacher’s guide = 2.54) particularly in the
conceptual and values domains. As illustrated in Figure 6, the Islamic Education curriculum
shows moderate level of alignment in pedagogical structuring and skills, yet less developed in
conceptual depth and values integration. Figure 6 below shows mean scores by domain.

Figure 6: Overall means of the four domains!®

16 Mean scores computed across all curriculum documents (Subject Curriculum Framework, Student Textbooks Grades 4/8/12,
Teacher Guides Grades 4/8). Scale: 0-5.
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3.2.2 Concepts Domain (Mean = 2.25/5)

The Concepts domain shows the lowest alignment across all four domains (2.25/5), indicating
that key UNESCO and SDG-related concepts are unevenly and partially embedded across
Islamic Education curriculum documents. The pattern reveals certain concepts as relativity
stronger while others are partially developed or appear only as implicit strands. Table 6 shows
mean scores for the Concepts sub-scale with supporting evidence.

Table 6: Mean Scores on Concepts Sub-domain

Page(s)!’
Indicator Direct quotations
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7 G= grade, S= semester, and P= page number.
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G= grade, S= Semester, P= page
Inspection of Table 6 reveals the following results:

*  Moderate Integration including Human Rights & Dignity (2.69/5), Gender Equality
(2.75/5), and Democracy & Participation (2.61/5). These concepts receive
comparatively stronger coverage and represent the conceptual anchors of the
curriculum, reflecting a citizenship-oriented normative foundation.

* Emerging or weak integration (Basic/Surface-Level Inclusion) including Social Justice
& Inclusion (2.41/5), Representation of the Other (2.21/5), and Diversity & Pluralism
(2.10/5), and Peace & Conflict (1.96/5), Global Citizenship (1.76/5), Sustainable
Development (1.76/5).These concepts appear across curriculum documents but are not
consistently or systematically developed and often remain as isolated concepts rather
than structured learning content. These findings point to minimal inclusion rather than
structural integration, indicating significant gaps in addressing global, ecological, and
relational dimensions of the curriculum. Figure 7 shows graphic representation of mean
scores on Concepts sub-scale.
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Figure 7: Mean scores on the Concepts Domain
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Summary — Concepts Domain

The Concepts domain presents major gap in the curriculum. While Human Rights,
Democracy, and Gender Equality show moderate integration, most of the other concepts
particularly Global Citizenship, Sustainable Development, and Peace & Conflict, remain
weakly embedded.

3.2.3 Skills Domain (Mean = 2.69/5)

The Skills domain demonstrates moderate level of alignment (2.69/5) but with noticeable
variation among sub-skills. The domain reflects a cognitively strong curriculum anchored in
critical thinking yet reveals significant gaps in Conflict resolution and media literacy skills.
Table 7 shows mean scores for the Skills sub-scale.

Table 7: Mean Scores on Skills Sub-domain with sample of direct excerpts
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Indicator Direct quotations
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Results reveal:

* High integration such as Critical Thinking (3.90/5), which is deeply embedded as a
cross-cutting skill forming the cognitive backbone of the curriculum, and Ethical
Reasoning (3.24/5), which appears consistently across curriculum documents.

* Moderate Integration including Dialogue & Communication (3.19/5). This skill is well-
represented across the curriculum, providing a solid base for preparing learners to be
articulate and communicatively aware, Civic Engagement (2.63/5) and Perspective-
Taking (2.56/5). These skills are conceptually present but are not consistently
operationalized, limiting their instructional clarity and reducing their potential
contribution to active citizenship formation.

* Weak Integration (Underdeveloped Skills) such as Conflict Resolution (1.89/5) and
Media & Discourse Literacy (1.43/5). These two skills represent critical gaps as they
appear in brief or vague mention only without meaningful structural integration. Both
are essential for preparing learners to be resilient in approaching conflicts and to

navigate contemporary information environments. Figure 8 presents mean scores on
Skills sub-scale.
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Figure 8: Mean scores on the Skills Domain
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Summary — Skills Domain

The Skills domain reflects a cognitively strong curriculum dominated by critical thinking and ethical
reasoning, but with structural gaps in peacebuilding and media literacy capacities. Conflict
Resolution and Media & Discourse Literacy score among the weakest indicators in the entire
analysis, indicating that the curriculum prioritizes intellectual formation over interpersonal and civic
skills. Perspective-Taking and Civic Engagement are present but require stronger operationalization
to fulfill their full potential.

3.2.4 Values Domain (Mean = 2.46/5)

The Values domain registers a mean of 2.46/5, placing it above Concepts but below both Skills
and Pedagogy & Assessment. While values are central to the stated identity of the Islamic
Education curriculum, the enacted content reveals significant unevenness across value
subscale. Some values are deeply embedded while others remain implicit or insufficiently
operationalized. Table 8 shows mean scores on the Values sub-scale.

Table 8: Mean Scores on Values Sub-domain
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Results show:

* Moderate integration such as Solidarity (3.19/5) and Responsibility (3.18/5). These
skills are deeply embedded across curriculum documents, reflecting a coherent
emphasis on accountability and individual duty as core dimensions of Islamic
educational formation. Justice & Fairness (2.84/5) and Empathy (2.65/5) also are
moderately integrated and reasonably developed, though their integration remains
uneven across grade levels and document types, suggesting that consistent
reinforcement across the curriculum is still needed.

*  Weak Integration including Inclusion & Anti-Discrimination (2.44/5), Learning to Live
Together (2.41/5), Tolerance (2.22/5), and non-violence (2.11/5). These values are
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mentioned across documents but are not structured as coherent learning strands,
appearing more as incidental references than as systematically developed learning
outcomes. Environmental Responsibility (1.06/5) represents the weakest single value
across the entire analysis, indicating minimal inclusion of ecological values in
curriculum content, a critical gap given the centrality of environmental stewardship in
both Islamic ethics and international SDG frameworks. Figure 9 shows mean scores on
the values domain.

Figure 9: Mean scores on the Values Domain
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Summary — Values Domain

The Values domain reveals a curriculum that is somehow value-rich in its aspirational declarations
but unevenly operationalized in its enacted content. Solidarity and Responsibility stand out as
genuine strengths, while Environmental Responsibility, Non-Violence, and Tolerance show the
most critical gaps. The overall pattern suggests that values associated with religious and spiritual
identity are better embedded than those related to ecological responsibility, peaceful coexistence,
and inclusive relationships — areas that require deliberate and structured reinforcement.

3.2.5 Pedagogy & Assessment Domain (Mean = 3.14/5)

The Pedagogy & Assessment domain records the highest mean across all four domains
(3.14/5), indicating that pedagogical strategies are moderately and more consistently embedded
in the Islamic Education curriculum than concepts, skills and values. However, significant
internal variability across subscale elements reveals that only specific pedagogical approaches
are consistently operationalized, while others remain structurally underdeveloped. Table 9
shows mean scores for the Pedagogy & Assessment sub-scale.
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Pedagogy & Assessment

Table 9: Mean Scores on Pedagogy & Assessment Domain
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Indicator Direct quotations
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Results reveal:

* High Integrated Practices such as Learner-Centered Pedagogy (4.19/5), the strongest in
this domain and the second strongest across the entire analysis. This confirms that
student-centered tasks and active engagement are a reliable and consistent feature of
the curriculum across all documents. Assessment of Competencies (3.86/5) also shows
high integration, indicating that performance-based assessment is well-grounded in the
curriculum.

* Moderate Integration including Reflective Learning (3.47/5) and Experiential Learning
(3.17/5). These practices provide a solid foundation for deep learning and real-world
application, reflecting a curriculum that supports learner growth beyond content
transmission. Democratic Classroom Practice (2.62/5) also is somehow moderately
integrated, suggesting that participatory classroom culture is acknowledged but not yet
consistently embedded as a structural feature of learning tasks and instructional design.

Weak Integration such as Multi-perspectivity (2.45/5) and Whole-School Alignment (2.25/5).
Multi-perspectivity remains at a conceptual rather than instructional level, limiting learners'
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exposure to diverse frameworks and perspectives. Whole-School Alignment indicates that
coherence across curriculum levels and institutional dimensions is still underdeveloped. Figure
10 shows mean scores of Pedagogy & Assessment Domian.

Figure 10: Mean scores on Pedagogy & Assessment Domian
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Summary — Pedagogy & Assessment Domain

The Pedagogy & Assessment domain is the clearest strength of the Islamic Education curriculum,
anchored by strong learner-centered pedagogy, competency-based assessment, and reflective
learning practices. However, the domain is marked by a significant internal split: while individual
classroom practices are well-developed, some critical pedagogical dimensions particularly multi-
perspectivity and whole-school alignment remain weak. The curriculum outlines modern
pedagogical strategies but requires more operationalization of system-wide instructional
approaches.
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3.2.6 Islamic Education Framework compared to Islamic Education Textbooks & related
Curriculum Documents

The findings (see figure below) reveal a marked discrepancy between the Islamic Education
subject-specific curriculum framework and the Islamic Education textbooks and related
curriculum materials in terms of alignment with UNESCO recommendations on peace, human
rights, global citizenship, and the UN SDGs. The Islamic Education framework demonstrates

consistently strong and full integration of concepts skills, values, and pedagogy and
assessment. In contrast, the textbooks and related instructional materials show only weak-to-

moderate alignment, with significantly lower scores in concepts, skills, values, and pedagogy
and assessment. The results suggest that while the curriculum framework reflects a modern and

internationally aligned educational vision, this vision has not been well operationalized within
textbooks and accompanying curriculum materials. Bridging these gaps requires systematic
curriculum mapping to ensure vertical and horizontal coherence between the framework and
textbooks, revising textbook content to embed UNESCO/SDG competencies explicitly and
consistently. Figure 11 shows mean scores of Islamic Education Framework compared to
Islamic Education textbooks and other related curriculum documents.

FIGURE 11: MEAN SCORES OF ISLAMIC ED FRAMEWORK & ISLAMIC

ED TEXTBOOKS

8 4.86 4.89
4.78 4.86 8 4.57 4.78
/—2.68 . 2.59

2.24 2.44

Concepts Skills values Pedagogy & Overall Average
Assessment
— = |slamic Education framework — =—Textbooks & other materials

3.2.7 Grade-Level Results: Overall Findings

A grade-level analysis of the Islamic Education curriculum reveals an overall mean of 2.60/5
across all documents and grade levels, indicating moderate alignment with UNESCO
recommendations and SDG frameworks. When disaggregated by grade, a clear and consistent
performance hierarchy emerges: Grade 12 records the highest overall mean (2.92/5), Grade 4
shows an intermediate performance (2.60/5), and Grade 8 registers the lowest overall mean
(2.41/5). This grade-level disparity is not confined to a single domain but cuts systematically
across all four dimensions of the curriculum, pointing to a structural deficit at the middle grade
level that warrants targeted attention.

Domain-level disaggregation reveals further distinction in the grade-level pattern. As shown in
Table 7, Grade 12 leads in three of the four domains: Skills (2.95/5), Values (3.01/5), and
Pedagogy & Assessment (3.24/5) while Grade 4 leads only in the Concepts domain relative to
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Grade 8 and performs comparably to Grade 12 in Pedagogy & Assessment (3.24/5). Grade 8
consistently scores the lowest across Concepts (1.93/5), Skills (2.54/5), and Pedagogy &
Assessment (2.96/5), with only a marginal advantage over Grade 4 in the Values domain
(2.34/5 vs. 2.28/5). The most pronounced grade-level gap appears in the Values domain, where
Grade 12 (3.01/5) outperforms both Grade 4 (2.28/5) and Grade 8 (2.34/5) by more than 0.70
points. Table 10 shows domain — level mean scores by grade, and Figurel2 presents grade-
level comparison across the four domains.

Table 10: Domain-Level Mean Scores by Grade

Concepts
Skills 2.68 2.54 2.95
Values 2.28 2.34 3.01
Pedagogy & Assessment

Figure 12: Grade-Level Comparison Across All Domains
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Below is a summary of key findings at each grade level. Detailed analysis and results at each
Grade level are presented in Annex 2.

Key Grade-Level Findings

The overall pattern confirms a consistent Grade 8 deficit across all domains, a Grade 12 advantage
that is most pronounced in the Values domain, and a broadly average Grade 4 alignment. The
Pedagogy & Assessment domain is the most equitably distributed across grades, while Concepts
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and Values show the sharpest divergence. These findings suggest that alignment with UNESCO and
SDG frameworks improves progressively with grade level.

Summary — Grade 4

Grade 4 presents a curriculum anchored in learner-centered pedagogy, dialogue, and gender equity,
with strengths in instructional practice. However, it shows critical weaknesses in peace-related
concepts and skills, ecological values, and media literacy. The Values domain is the weakest overall
for Grade 4, with Non-Violence, Tolerance, and Environmental Responsibility representing the
most urgent areas for curricular strengthening.

Summary — Grade 8

Grade 8 presents the most critical alignment deficit in the Islamic Education curriculum, with an
overall mean of 2.41/5 (weak integration), the lowest across all grades. The Concepts domain
(1.93/5) and Values domain (2.34/5) both fall in the weak integration range. Environmental
Responsibility (0.62/5) is the only Absent indicator in the entire analysis. Eighteen of 32 indicators
fall in the weak integration range, with only Critical Thinking (4.00/5), Learner-Centered Pedagogy
(4.08/5), and Assessment of Competencies (3.97/5) reaching high integration. Remaining subscales’
elements fall within moderate range of alignment and integration. An urgent, targeted review of
Grade 8 curriculum documents is needed.

Summary — Grade 12

Grade 12 represents the strongest alignment profile in the Islamic Education curriculum. It is the
only grade in which all four domains reach moderate integration, with the Values domain (3.01/5)
in the lead. Seven indicators reach the high integration level and eighteen reach moderate
integration. Another seven subscales fall in the weak integration or alignment range. Environmental
Responsibility (1.23/5), Media & Discourse Literacy (1.55/5), and Sustainable Development
(1.85/5) persist in the weak range across all grades, confirming they are structural, curriculum-wide

gaps.

3.2.8 Conclusions & policy recommendations

The findings confirm that the Islamic Education curriculum is conceptually sound and
normatively aligned with UNESCO & UN SDGs, particularly in promoting tolerance,
responsibility, and critical thinking. However, alignment is uneven across domains. The
curriculum is generally strong at the level of pedagogical practices and moderately aligned at
the level of skills but limited at the level of conceptual structuring and values operationalization
in enacted content. Results also reveal a significant gap between the Islamic Education
framework and textbooks and other related curriculum documents for Islamic Education. The
largest gap appears in the integration of global citizenship perspectives, critical dialogue,
diversity and pluralism, conflict resolution.

The key gaps also include weak and limited integration of Environmental Responsibility
(1.06/5) and Media & Discourse Literacy (1.43/5), Global Citizenship, Sustainable
Development, Conflict Resolution, Non-Violence, and Multi-perspectivity; and insufficient
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operationalization of Democratic Classroom Practice and Whole-School Alignment. Overall,
the curriculum reflects a strong vision but requires greater coherence and operationalization,
especially in translating aspirational framework declarations into structured learning outcomes
across all curriculum documents.

The grade-level analysis reveals three overarching trends that have important implications for
curriculum development and policy:

First, a progressive improvement trajectory is evident across most indicators, with
Grade 12 consistently outperforming Grades 4 and 8. This trajectory is most
pronounced in the Values domain, where the gap between Grade 8 (2.34/5) and Grade
12 (3.01/5) exceeds 0.67 points, suggesting that values integration deepens significantly
in the upper secondary years. However, this progression is not consistent: several
indicators, notably Environmental Responsibility, Media & Discourse Literacy, and
Peace & Conflict, remain weak across all three grades confirming that some alignment
gaps are systemic rather than developmental.

Second, the Grade 8 deficit is the most apparent finding of the grade-level analysis.
Across all four domains, Grade 8 registers the lowest alignment and integration of
UNESCO/SDGs, including the only domain mean to fall into the weak integration
range (Concepts: 1.93/5) and the lowest single indicator score in the entire analysis
(Environmental Responsibility: 0.62/5). This systematic underperformance suggests
that Grade 8 curriculum materials require urgent and targeted revision to bring them to
acceptable level of alignment with the standards set by the Subject Curriculum
Framework.

Third, the Pedagogy & Assessment domain is the most equitably distributed across
grades, with Grade 4 and Grade 12 recording identical means (3.24/5) and Grade 8
close behind (2.96/5). This confirms that instructional practices, particularly learner-
centered pedagogy, assessment of competencies, and reflective learning are embedded
relatively consistently across the curriculum. In contrast, the Concepts and Values
domains show the greatest grade-level variation, indicating that the conceptual and
ethical dimensions of the curriculum are the least consistently developed across the full
school cycle.

Three main conclusions emerge:

Strong and full integration of UNESCO & SDGs concepts, skills, values and pedagogy
& assessment at the level of Islamic Education Framework but critical gaps exist in
textbooks and other related curriculum documents.

Normative strength with gaps: The curriculum is somehow value-rich and aligned with
international standards reflected in UNESCO & UN SDGs recommendations and
frameworks for action, but this aspiration is not yet fully realized in enacted curriculum
documents, with an overall mean of only 2.60/5.

Selective integration across domains: Certain dimensions particularly learner-centered
pedagogy, critical thinking, responsibility, and solidarity show strong or moderate
integration. However, global, ecological, and peace-related dimensions remain
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critically underdeveloped across all curriculum document types, pointing to a pattern
of selective rather than comprehensive alignment.

Limited pedagogical operationalization: There is a clear gap between the intended
concepts, skills, and values declared in the curriculum framework and the instructional
practices through which they are enacted in textbooks. The strongest alignment is at the
level of individual classroom practices, while systemic, multi-perspectival, and globally
oriented dimensions remain structurally weak.

To strengthen alignment of the Islamic Education Curriculum with UNESCO & UN SDGs
frameworks, four key policy recommendations are proposed:

Bridge the gap between Islamic Education Framework and textbooks and other
related curriculum documents on all dimensions. This requires systematic
curriculum mapping to ensure vertical and horizontal coherence between the
framework and textbooks, revising textbook content to embed UNESCO/SDG
competencies explicitly and consistently.

Explicitly Structure Underdeveloped Concepts: The Concepts domain records the
weakest overall alignment (2.25/5), with Global Citizenship (1.76/5), Sustainable
Development (1.76/5), and Peace & Conflict (1.96/5) showing critical
underrepresentation. It is recommended that these concepts be introduced as explicit,
structured learning strands not as incidental references with dedicated learning
outcomes, mapped content sequences, and assessment criteria across Grades 4, 8, and
12. Particular attention should be given to strengthening the integration of global and
ecological concepts, which are central to international SDGs framework but are
currently minimal from meaningful curriculum engagement.

Embed Peacebuilding and Media Literacy as Core Competencies: The Skills
domain shows strong cognitive integration but critical gaps in interpersonal and civic
skills, particularly Conflict Resolution (1.89/5) and Media & Discourse Literacy
(1.43/5). It is recommended that these skills be elevated to the status of explicit cross-
cutting competencies with clear instructional models, classroom tasks, and assessment
rubrics. Conflict resolution, perspective-taking, and critical media analysis should be
embedded as structured skill-building strands that span all grade levels and content
areas, moving beyond their current surface-level or incidental treatment.

Operationalize Ecological, Peaceful, and Inclusive Values: The Values domain
reveals a curriculum that is aspirationally rich at the level of the curriculum framework
but operationally selective in textbooks, with Environmental Responsibility (1.06/5),
Non-violence (2.11/5), Tolerance (2.22/5), and Learning to Live Together (2.41/5)
remain weakly embedded. It is recommended that these values be developed as
coherent, sequenced pedagogical strands rather than implicit references. Environmental
Responsibility, in particular, requires urgent structural integration, given its near-total
absence from enacted content and its centrality to both Islamic ethics and global
sustainability frameworks.

Strengthen Multi-Perspectival Practices: While the Pedagogy & Assessment domain
is the strongest overall (3.14/5), it is characterized by a significant internal imbalance:
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individual classroom practices are well-developed while critical dimensions remain
weak such as multi-perspectivity (2.45/5), Democratic Classroom Practice (2.62/5), and
Whole-School Alignment (2.25/5) which require deliberate strengthening. It is
recommended that multi-perspectivity be operationalized as a systematic instructional
approach that exposes learners to diverse narratives and multiple viewpoints,
democratic classroom practices be embedded in actual tasks requiring participation and
shared decisions (not only in teacher guides), and that whole-school alignment
mechanisms be established to ensure coherence across curriculum documents, grade
levels, and school practices.
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3.3 Arabic Language Curriculum

3.3.1 Overall Findings

Results reveal an overall alignment of 3.51/5, indicating high alignment with UNESCO
recommendations and SDG frameworks. Domain-level results show a clear hierarchy:
Pedagogy & Assessment: 3.69/5 (the strongest domain, indicating high integration), followed
by Skills: 3.60/5 (high integration), then Values: 3.41/5 (moderate), and Concepts: 3.37/5
(moderate, and the weakest domain).By and large, these findings suggest that the Arabic
Language curriculum is both normatively aligned with UNESCO &UN SDGs frameworks and
operationally coherent, with clear evidence of translation of UNESCO & SDGs concepts,
skills, values and prelogical practices into enacted curriculum materials. As illustrated in Figure
13, the curriculum shows high integration of UNESCO/SDGs framework in pedagogical
structuring and skills yet shows relatively less depth in conceptual articulation and values
operationalization. This pattern indicates that, despite overall strong alignment, further
refinement is needed to enhance conceptual richness and ensure that value dimensions are more
consistently and explicitly translated into clear learning strands.

Figure 13: Overall means of the four domains'®
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3.3.2 Concepts Domain (Mean = 3.37/5)

The Concepts subscale shows the lowest level of alignment among the four subscales (3.37/5),
although it remains within the moderate range of integration. Results show that certain concepts

'8 Note: Mean scores computed across all curriculum documents (Subject Curriculum Framework, Student Textbooks Grades 4/8/12,
Teacher Guides Grades 4/8, Workbooks, and Worksheets). Scale: 0-5.
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are relatively more strongly represented, while others are moderately integrated. Table 11
shows the average scores for the Concepts subscale with a sample of supporting evidence.

Table 11: Mean Scores on Concepts Sub-domain!®
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Inspection of Table 11 reveals the following results:

* High Integration (Present and Well-Developed) including Sustainable Development
(3.61/5), Human Rights & Dignity (3.60/5), and Diversity & Pluralism (3.54/5). These
concepts receive comparatively stronger coverage and represent the conceptual anchors
of the curriculum, reflecting a citizenship-oriented and ecologically aware normative
foundation embedded across reading texts, writing prompts, and assessment tasks.

* Moderate Integration (Present and Reasonably Developed) including Democracy &
Participation (3.37/5), Gender Equality (3.36/5), Social Justice & Inclusion (3.35/5),
Global Citizenship (3.26/5), and Representation of the Other (3.15/5). These concepts
appear consistently across curriculum documents and are operationalized through
learning activities, though their development is uneven across grade levels and would
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benefit from more systematic structural integration. Although Peace & Conflict (2.96/5)
falls within moderate range of alignment, this concept is the weakest and points to a
gap in addressing peacebuilding and conflict transformation as an explicit conceptual
content strand rather than just as incidental references in literary texts. Figure 14 shows
mean scores of the Concepts sub-scale.

Figure 14: Mean scores on the Concepts Domain
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3.3.3 Skills Domain (Mean = 3.60/5)

4.5 5

The Skills domain demonstrates the second-highest alignment overall (3.60/5), with high level
of integration of cognitive and ethical skills but with a pronounced gap in conflict resolution.
Overall, the domain reflects a rich curriculum anchored in critical thinking, dialogue, and
ethical reasoning, yet reveals a moderate integration of interpersonal and peace-building skills.
Table 12 shows mean scores for the Skills sub-scale.

Table 12: Mean Scores on Skills Sub-domain
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* High to strong Integration (Fully Integrated Skills) such as Critical Thinking (4.07/5),
which is deeply embedded as a cross-cutting skill forming the cognitive backbone of
the Arabic Language curriculum across reading, writing, listening, and speaking
strands.

* High Integration (Well-Developed) including Dialogue & Communication (3.72/5),
Ethical Reasoning (3.64/5), and Perspective-Taking (3.63/5). These skills are well-
represented across the curriculum, providing a solid foundation for preparing learners
to be articulate, ethically grounded, and capable of engaging multiple viewpoints.

Moderate Integration including Media & Discourse Literacy (3.43/5), Civic Engagement
(3.23/5) and Conflict Resolution (2.92/5). These skills are conceptually present and
operationalized through specific tasks (such as critical text analysis, journalistic writing, and
community-oriented reflection) but their integration remains uneven across grade levels and
could be strengthened through more sustained instructional sequencing. Conflict Resolution is
the weakest indicator in the Skills domain. While peaceful interaction is implicitly modelled in
literary texts, conflict resolution as a structured skill, with explicit instructional models,
scenarios, and assessment, it is not consistently embedded across curriculum documents.
Figure 15 shows Mean scores on the Skills Domain.

Figure 15: Mean scores on the Skills Domain

Media & Discourse Literacy NG - - :
Ethical Reasoning _ 3.64
civic Engagement NG -
Perspective-Taking _ 3.63
Conflict Resolution _ 2.92
Dialogue & Communication _ 3.72
criticat Thinking NG 0/

3.3.4 Values Domain (Mean = 3.41/5)

The Values domain registers a mean of 3.41/5 placing it within moderate level of alignment &
integration. Values are well-represented across the Arabic Language curriculum, though some
variation across value indicators is noticed. Some values are deeply embedded while others
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remain at the moderate level and would benefit from more systematic operationalization. Table
13 shows mean scores on the Values sub-scale.

Indicator

Tolerance

Empathy

Justice &
Fairness

Non-Violence

Responsibility

Solidarity

Table 13: Mean Scores on Values Sub-domain
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* High Integration (Well-Embedded Values) such as Responsibility (3.67/5), Empathy
(3.53/5), and Solidarity (3.52/5). These values are deeply embedded across curriculum
documents through narrative texts, poetry, and reflective writing tasks, reflecting a
coherent emphasis on personal accountability, emotional understanding, and social
cohesion as core dimensions of Arabic Language educational formation.

Moderate Integration including Learning to Live Together (3.41/5), Environmental
Responsibility (3.35/5), Inclusion & Anti-Discrimination (3.32/5), Tolerance (3.30/5), Justice
& Fairness (3.22/5) and Non-violence (3.09/5). Thes first five values are present and reasonably
developed, though their integration remains uneven across grade levels, suggesting that
consistent reinforcement across the curriculum is still needed to move from incidental presence
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to systematic operationalization. Non-Violence value represents the most critical gap in the
domain. Non-violent interaction is touched upon implicitly in literary content and is not
structured as a coherent strand with explicit instructional support and assessment alignment.
Figure 16 shows Mean scores on the Values Domain.

Figure 16: Mean scores on the Values Domain
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3.3.5 Pedagogy & Assessment Domain (Mean = 3.69/5)

The Pedagogy & Assessment domain records the highest mean across all four domains
(3.69/5), indicating that pedagogical strategies are highly aligned with UNESCO/SDGs
frameworks and consistently embedded in the Arabic Language curriculum. Most pedagogical
& assessment approaches reach the high integration band, although significant internal
variability remains, with whole-school practices of moderate alignment standing out as a
structural gap. Table 14 shows mean scores for the Pedagogy & Assessment sub-scale.

Table 14: Mean Scores on Pedagogy & Assessment Domain
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Results reveal:

* High Integration (Well-integrated Practices) including Assessment of Competencies
(3.93/5), Learner-Centered Pedagogy (3.92/5), and Reflective Learning (3.92/5). These
three indicators represent the strongest pedagogical features of the curriculum and
confirm that competency-based assessment, student-centered tasks, and reflective
practice are reliable and consistent features across all curriculum documents.

» High Integration (well-integrated practices) including Experiential Learning (3.72/5)
and Mult perspectivity (3.52/5). These practices provide a strong foundation for active
and multi-voiced learning, reflecting a curriculum that supports learner growth beyond

mere content transmission and exposes learners to diverse narratives and frameworks.

Moderate Integration (Conceptually Present but Inconsistent) such as Democratic
Classroom Practice (3.44/5). This indicator suggests that participatory classroom culture is
acknowledged through dialogue and group activities but is not yet consistently embedded
as a structural feature of learning tasks and instructional design. Although Whole School
Alignment (2.93/5) is also moderately integrated, it is the weakest in the entire analysis and
indicates that coherence across curriculum levels, cross-subject integration, and
institutional dimensions remains underdeveloped, despite the strength of individual
classroom practices. Figure 17 shows mean scores on Pedagogy & Assessment Domain.

Whole-

Figure 17: mean scores on Pedagogy & Assessment Domain.
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3.2.6 Arabic Language Framework compared to Arabic Language Textbooks & related
Curriculum Documents

Figure 18 below shows mean scores for both the framework and the enacted textbooks
for Arabic Language.

Figure 18 Mean scores of Arabic curriculum framework vs. Arabic textbooks by domain
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— =—Subject-specific Framework — = Content Materials

Arabic textbooks are somehow better than the framework in integrating all domains except for
the Pedagogy & Assessment where the Framework is better. Although there is no big gap
between the framework and derived textbooks, it is recommended to revisit both the framework
and textbooks to bring them both for stronger alignment internally and with the UNESCO &UN
SDGs.

3.3.7 Grade-level Analysis: Overall findings

When disaggregated by grade, a distinct performance hierarchy emerges: Grade 8 records the
highest overall mean (3.83/5), Grade 12 records a closely comparable performance (3.78/5),
and Grade 4 registers the lowest overall mean (3.21/5), though all domains are still within the
moderate to high level of alignment range. This grade-level pattern is not confined to a single
domain but reflects a structural feature of the curriculum, where the upper-intermediate and
secondary stages show stronger alignment than the foundational level. The Grade 4 deficit is
consistent across all four dimensions of the curriculum, pointing to a developmental gap at the
primary level that warrants targeted attention.

Domain-level disaggregation reveals further distinction in the grade-level pattern. As shown in
Table 7, Grade 8 leads in three of the four domains: Concepts (3.80/5), Values (4.00/5), and
ties with Grade 12 in Skills (3.94/5), while Grade 12 leads in Pedagogy & Assessment (4.02/5).
Grade 4 consistently scores the lowest across Concepts (2.98/5), Skills (3.23/5), Values
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(3.11/5), and Pedagogy & Assessment (3.56/5). The most pronounced grade-level gap appears
in the Values domain, where Grade 8 (4.00/5) outperforms Grade 4 (3.11/5) by nearly 0.90
points, the only domain to reach the strong alignment threshold at any grade level. Table 15
mean scores by grade and domain and Figure VI Grade-Level Comparison Across All
Domains. Detailed analysis and results at each Grade level are presented in Annex 3.

Table 15: Domain-Level Mean Scores by Grade

Concepts
Skills 3.22 3.94 3.94
Values 3.11 4 3.6
Pedagogy & Assessment

Figure 19: Grade-Level Comparison Across All Domains

53@73 M— 4 3.6 ———— g 3.78
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— —Grade4 — —Grade8 = =—Grade 12

Summary — Grade 4

Grade 4 presents a curriculum anchored in learner-centered pedagogy, critical thinking, and
competency-based assessment, with strength in instructional practice. The Concepts domain is
the weakest overall for Grade 4, with Peace & Conflict, Media & Discourse Literacy, and Non-
Violence representing the most urgent areas for curricular strengthening at the primary level.

Summary — Grade 8

Grade 8 presents the strongest alignment profile in the Arabic Language curriculum, with the
Values domain reaching the strong alignment threshold (4.00/5) and a broad cluster of
indicators, including Human Rights & Dignity, Solidarity, Reflective Learning, Environmental
Responsibility, and Critical Thinking, registering strong integration. Learner-Centered
Pedagogy and Conflict Resolution are moderately aligned. Grade 8 demonstrates what the
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Arabic Language curriculum can achieve when conceptual, values, and skills dimensions are
coherently developed.

Summary — Grade 12

Grade 12 represents a strong alignment profile in the Arabic Language curriculum, with the
Pedagogy & Assessment domain reaching the strong alignment threshold (4.02/5) and several
indicators, particularly Learner-Centered Pedagogy, Critical Thinking, Solidarity, and
Perspective-Taking, showing also strong integration. However, persistent relative weaknesses
in Whole-School Alignment, Environmental Responsibility, and Learning to Live Together
confirm that these gaps are structural and curriculum-wide rather than limited to specific
grades. Grade 12 sustains the pedagogical strengths of the upper-intermediate stage but shows
a relative regression in some values dimensions that were strongly embedded at Grade 8.

3.3.8 Conclusions & Policy Recommendations

The findings confirm that the Arabic Language curriculum is robust and substantively aligned
with UNESCO & UN SDG frameworks, particularly in promoting critical thinking, learner-
centered pedagogy, reflective learning, and competency-based assessment. Alignment is
reasonably consistent across domains. The curriculum is strong at the level of pedagogical
practices, well-developed at the level of cognitive and ethical skills, and moderately to strongly
aligned at the level of values and conceptual structuring in enacted content.

The key remaining gaps include Whole-School Alignment (2.93/5), Conflict Resolution
(2.92/5), and Peace & Conflict (2.96/5); moderate but inconsistent integration of Non-Violence,
Tolerance, Civic Engagement, and Global Citizenship; and a Grade 4 deficit across nearly all
domains. Overall, the curriculum reflects a strong vision that is largely operationalized in the
intermediate and upper grades, but it requires greater coherence at the foundational level and
stronger systemic alignment across curriculum documents.

The grade-level analysis reveals three overarching trends that have important implications for
curriculum development and policy.

+ First, a non-linear progression trajectory is evident across most indicators, with Grade
8 consistently outperforming both Grade 4 and Grade 12 in Concepts and Values.
However, this progression is not uniform: certain indicators, notably Whole-School
Alignment, Conflict Resolution, and selected values at Grade 12, remain comparatively
weak across grades, confirming that some alignment gaps are systemic rather than
developmental.

* Second, Grade 4 demonstrated the lowest alignment compared to the other two grades.
Across all four domains, Grade 4 registers the lowest performance, including the only
domain mean to fall below the moderate alignment threshold (Concepts: 2.98/5) and
several indicators in the limited range. This suggests that Grade 4 curriculum materials
require focused strengthening, particularly in conceptual breadth and values
operationalization.
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Third, the Pedagogy & Assessment domain is the most equitably distributed across
grades, with all three grades scoring within a narrow range (Grade 4: 3.56/5; Grade 8:
3.65/5; Grade 12: 4.02/5). This confirms that instructional practices, particularly
learner-centered pedagogy, assessment of competencies, and reflective learning, are
embedded relatively consistently across the curriculum. In contrast, the Values and
Concepts domains show the greatest grade-level variation.

Taking all findings into consideration, three main conclusions emerge:

Normative strength with consistent operationalization: The curriculum is well-aligned
with international standards reflected in UNESCO & UN SDGs recommendations and
frameworks for action, with an overall mean of 3.51/5. This aspiration is substantively
realized in enacted curriculum documents, particularly at Grades 8 and 12, although the
foundational level (Grade 4) requires further development.

Selective but broad integration across domains: Most dimensions, particularly learner-
centered pedagogy, critical thinking, responsibility, solidarity, reflective learning, and
competency-based assessments, show high integration. However, peace-related skills,
whole-school alignment, and selected concepts (notably Peace & Conflict) remain
comparatively underdeveloped.

Pedagogical operationalization is well-established: There is reasonable coherence
between the intended concepts, skills, and values declared in the curriculum and the
instructional practices outlined in the enacted curriculum. The strongest alignment is at
the level of individual classroom practices and cognitive skills, while systemic
dimensions particularly whole-school alignment remains structurally weaker and
represent the principal area for institutional development.

To strengthen alignment of the Arabic Language Curriculum with UNESCO & UN SDGs
frameworks, four key policy recommendations are proposed:

Strengthen the Grade 4 Foundation: The Grade 4 stage records the lowest overall
mean (3.21/5) and several indicators in the weak range of integration, including Peace
& Conflict (2.43/5), Media & Discourse Literacy (2.33/5), non-violence (2.58/5), and
Whole-School Alignment (2.63/5). It is recommended that Grade 4 curriculum
materials be revised to introduce these concepts and skills as explicit, age-appropriate
learning strands, not as incidental references, with dedicated learning outcomes,
mapped content sequences, and assessment criteria.

Embed Conflict Resolution and Peacebuilding as Core Competencies: The Skills
domain shows strong cognitive integration but a clear gap in Conflict Resolution
(2.92/5), the lowest skills indicator, paralleled by Peace & Conflict in the Concepts
domain (2.96/5). It is recommended that peace-building related concepts and skills be
elevated to the status of an explicit cross-cutting competency with clear instructional
models, classroom tasks, and assessment rubrics across all grade levels and content
areas.

Sustain and Generalize the Grade 8 Values Model: The Values domain at Grade 8
(4.00/5) reaches strong alignment and integration in the curriculum. Several values that
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are strongly embedded in Grade 8, notably Tolerance, Solidarity, Environmental
Responsibility, and Learning to Live Together, register relative declines in Grade 12. It
is recommended that the pedagogical strategies and content design of grade 8
curriculum be analyzed and systematically applied to both Grade 4 (to lift the
foundational baseline) and Grade 12 (to sustain values depth alongside pedagogical and
cognitive sophistication). Values should be treated as continuously developing
pedagogical strands across the full curriculum not as stage-specific themes.

* Develop Whole-School Alignment as a Systemic Priority: While the Pedagogy &
Assessment domain is the strongest overall (3.69/5), it is characterized by a significant
internal imbalance. Whole-School Alignment (2.93/5) is the lowest indicator across the
entire analysis. It is recommended that whole-school alignment mechanisms be
established to ensure coherence across curriculum documents, grade levels, subject
areas, and instructional practices.

3.4 National Education, Civic Education & Social Studies Curriculum?’

3.4.1 Overall Findings

Results indicate an overall alignment of (2.77). This score indicates a moderate alignment with
UNESCO recommendations and the SDG framework. Domain-results show a clear hierarchy:
Pedagogy & Assessment’s score: 3.68 (the strongest domain, indicating high integration),
Skills score: 3.0 (moderate integration), then Concepts scored: 2.44 (Explicit but limited but
close to moderate integration), and Values: 2.15 (weak integration). By and large, these
findings suggest that the Social Studies curriculum is normatively aligned with UNESCO &
SDGs frameworks and operationally relatively coherent. The curriculum is predisposed
towards a stronger inclusion of pedagogical structuring, and moderate skills integration. Yet, it
shows less depth in conceptual articulation and values operationalization. This pattern indicates
that despite overall alignment, further refinement is needed to enhance conceptual richness and
ensure that value dimensions in a more consistent and explicit manner, properly translated into
classroom practices. Figure 20 shows mean scores by domain.

Figure 20: Overall Means of the Four Domains

20 Reviewed curriculum documents (Subject-specific curriculum framework, students’ textbooks) include: Grade
4 Social studies, Grade 8 Social Studies, Grade 10 National and Civic Education, Grade 12 History and
Geography.
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3.4.2 Concepts Domain (Mean = 2.44/5)

The Concepts subscale shows close to moderate alignment (2.44/5. Results show that certain
concepts are relatively more effectively represented, while others are weakly integrated. Table
16 shows the average scores for the Concepts subscale with a sample of supporting evidence.

Table 16: Mean Scores Concepts Sub-Domain
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Overall mean 2.44

Inspection of Table 16 reveals the following results:

* Many Concepts reflect a moderate presentation. They are: Human Rights & Dignity
(2.93/5), Global citizenship (2.87), and Sustainable Development (2.72). These
concepts receive comparatively stronger coverages and represent the conceptual
anchors of the curriculum, reflecting a relative citizenship-oriented and human rights
normative foundation embedded across reviewed curriculum documents of National
and Civic Education, History, and Geography.

* Low integration: They are: Social Justice and Inclusion (2.46), Democracy and
Participation (2.39), Diversity and Pluralism (2.39), Peace and Conflict (2.35),
Representation of the Other (2.28), and Gender Equality (1.54/5). These concepts
appear consistently across curriculum documents and are operationalized through
learning activities, though their development is uneven across grade levels and would
benefit from more systematic structural integration.
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Figure 21: Mean Scores on the Concepts Domain
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3.4.3 Skills Domain (Mean = 3.09/5)
The Skills domain demonstrates the second-highest alignment overall (3.09/5), with strong
integration of Critical Thinking, Media and Discourse, and Perspective Taking. However, there
is a clear gap in Conflict Resolution. Overall, the domain reflects a moderately to good
cognitively rich curriculum anchored in Critical Thinking, Dialogue, and Media Literacy while
Civic Engagement, Ethical Reasoning, Conflict Resolution are reflective of a weak
presentation in the curriculum. These results will be presented in table 17 below.
Table 17: Mean Scores Skills Sub-Domain
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Results reveal:

High to Full integration such as Critical Thinking (4.33/5), which is embedded as a
cross-cutting skill forming the cognitive backbone of the curriculum. Dialogue &
Communication (3.69/5) attained the second highest score as it appears consistently
across curriculum documents. Dialogue and Communication strong presence in the
curriculum prepares learners to effectively articulate and communicate themselves.
Moderate Integration including Ethical Reasoning (2.69), Perspective-Taking (3.09/5),
and Media Literacy (3.37/5) are conceptually and adequately operationalized. A further
improvement of Ethical Reasoning would significantly improve its instructional clarity
and strengthen its potential contribution to active citizenship formation.

Weak Integration such as Civic Engagement (2.45) and Conflict Resolution (2.02/5).
Conflict Resolution, in particular, represents a gap because it vaguely and briefly
appears in the curriculum without meaningful structural integration. The skill is
essential for preparing learners to be resilient in approaching conflicts.
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Figure 22: Mean Scores on the Skills Domain
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3.4.4 Values Domain (Mean = 2.15/5)

The Values domain showed weak alignment with a mean of (2.15/5), placing it below the three
other domains: Concepts, Skills, and Pedagogy & Assessment. While values are central to the
stated identity of the Social Studies curriculum, the curriculum reveals significant unevenness
across value subscales. Few values are adequately embedded while others remain implicit or
insufficiently operationalized. Table 18 shows mean scores on the Values sub-scale.

Table 18: Mean Scores on Values Sub-domain
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* Moderate integration of indicators such as Responsibility (2.81/5), Learning to Live
Together (2.69/5), and Justice and Fairness (2.63/5). These skills are embedded across
curriculum documents, reflecting a coherent but insufficient emphasis on social

accountability and individual duty as core dimensions of the Social Studies Curriculum.

* Low Integration: Including Inclusion and Anti-Discrimination (2.07/5) and Solidarity
(1.98/5) Environmental Responsibility (1.94/5), Empathy (1.87/5), Tolerance (1.83/5),
and Non-Violence (1.54/5). These values are mentioned across documents but are not

structured as coherent learning strands, appearing more as incidental references than as

systematically developed learning outcomes.

Figure 23: Mean Scores on the Values Domain
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3.4.5 Pedagogy & Assessment Domain (Mean = 3.68/5)

The Pedagogy & Assessment domain records the highest average across all four domains
(3.68/5), indicating that pedagogical strategies are more consistently embedded in the Social
Studies curriculum than Concepts, Skills and Values. However, significant internal variability
across subscale elements reveals that only specific pedagogical approaches are consistently
operationalized, while others remain structurally underdeveloped to a certain extent. Table 19

shows mean scores for the Pedagogy & Assessment sub-scale.

Table 19: Mean Scores on Pedagogy & Assessment Sub-domain
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Results reveal:

* High and fully Integrated Practices such as Assessment of Competencies (4.31/5), the
strongest approach in this domain and the second strongest across the entire analysis.
This confirms that assessment of competencies is consistent feature of the curriculum
across all documents. Leaner-Centered Pedagogy (4.22/5) also shows high integration,

indicating that performance-based assessment is well-grounded in the curriculum.

* Moderate Integration including Democratic Classroom Practice (3.8/5), Experiential
Learning (3.69), and Reflective Learning (3.54), Multi- Perspectivity (3.26/5) and
Whole School Alignment (2.92). These dimensions would benefit from further
development because they provide a solid foundation for deep learning and real-world
application, reflecting a curriculum that supports learner growth.

Figure 24: Mean Scores on Pedagogy & Assessment Domian
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3.4.6 Discrepancy between Social Studies Curriculum Framework and Social Studies
curriculum Textbooks
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Figure 25 below shows mean scores for both the framework and the enacted textbooks for
Social Studies

Figure 25 Mean scores for national,civic and social studies framework vs. textbooks
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/3.33\3 . \3,19
2.85/ \ .

Concepts Skills Values Pedagogy & Overall Mean
Assessment

— =SS Framework — == Student TB ( All Grades)

The framework is somehow better than the content materials of social studies in the translation
of all fields, except for the Pedagogy & Assessment, where there is a complete alignment
between the curriculum framework and the content materials. Although there is no major gap
between the framework and derived textbooks, it is recommended to revisit both the framework
and textbooks to bring them both for stronger alignment internally and with the UNESCO &UN
SDGs.

3. 4.7 Comparative Analysis Across Grades 4, 8,10 and 12

When disaggregated by grade, a distinct performance hierarchy emerges: Grades 8 records the
highest overall mean (2.99/5). Grade 10 records a closely comparable performance (2.92/5),
Grade 12 achieves (2.51), and Grade 4 registers the lowest overall mean (2.43/5). This indicates
that the domains in grades 8,10, and 12 fall within moderate alignment band. However, Grade
4 reflects a weakness in alignment. This pattern is not limited to a single grade level but reflects
a structural feature of the curriculum, as the upper middle and secondary levels show stronger
alignment than the foundation level. The deficiency in the fourth grade is consistent across all
four dimensions of the curriculum, indicating a developmental gap in elementary education
that requires targeted attention.

Domain-level disaggregation reveals further distinction in the grade-level pattern. As shown in
Figure 25, Grade 8 leads in three of the four domains: Concepts (2.82/5), Values (2.42/5), and
Pedagogy & Assessment (3.83/5). Grade 4 does not lead relative to all grades. Grade 4 scores
the lowest in Concepts (1.9). Grade 10 leads in Skills (3.32). Grade 12 has a marginal advantage
over Grade 4 in the Concepts domain (2.23/5) vs. (1.9/5). Figure 26 presents grade-level
comparison across all indicators. Again, as reported earlier the integration of UNESCO &SDGs
is better reflected in pedagogical practices domain followed by skills domain, then concepts
domain and somehow weakly integrated at the level of values domain.
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Figure 26: Grade-Level Comparison Across All Indicators
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Summary — Grade 4

Grade 4 presents a curriculum anchored in learner-centered pedagogy, critical thinking, and
competency-based assessment, which indicates a pronounced strength in instructional
practices. However, it shows weaknesses in conceptual and values-based dimensions,
particularly peace-related concepts and skills, civic and global concepts, and the values
domain. These gaps, if unaddressed at the foundational level, may constrain the
developmental trajectory of these dimensions through later grades. The Values domain is the
weakest overall for Grade 4 (1.57/5), closely followed by Concepts (1.90/5), with non-
violence (0.38/5), Peace & Conflict (0.75/5), and Conflict Resolution (0.75/5), representing
the most urgent areas for curricular strengthening at the primary level.

Summary — Grade 8

Grade 8 presents the strongest alignment profile in the Social Studies curriculum, with
Pedagogy & Assessment reaching the high alignment threshold (3.83/5) and a broad cluster
of indicators, including Learner-Centered Pedagogy, Experiential Learning, Assessment of
Competencies, Critical Thinking, and Media & Discourse Literacy, registering strong
integration. The principal relative weaknesses are concentrated in the values and peace-
related dimensions, with Conflict Resolution, Non-Violence, Empathy, and Peace & Conflict
falling well below the moderate alignment band. Grade 8 demonstrates what the Social
Studies curriculum can achieve in its instructional and skills design, while its conceptual and
values dimensions are not yet developed in line with that strength.

Summary — Grade 10

Grade 10 presents the second alignment in the Social Studies curriculum; however, with
some weaknesses. It secured an overall mean of 2.92/5 (moderate integration). The Skills
(3.32) reflect a moderate integration along with the Concepts domain (2.51/5). The Values
domain (2.31/5) with Diversity and Pluralism (2.41/5), Non-Violence (2.41/5),
Environmental Responsibility (2.41), Social Justice and Inclusion (2.35/5), Media and
Discourse Literacy (2.29/5), Empathy (2.18/5), Inclusion and Anti-Discrimination (2.12/5),
Tolerance (1.82/5), Representation of the Other (1.65/5), Solidarity (1.53/5), and Gender
Equality (1.35/5) fall in moderate or low integration band.
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Summary — Grade 12

Grade 12 represents the third aligned profile in the Social Studies curriculum. It secured an
overall mean of 2.51/5 (moderate integration). It is important to note that the large number
of weak indicators requires immediate attention despite acquiring a higher overall mean than
grade 4. Grade 12 did not achieve a higher average in any of the domains than other grades.
18 subscales fall in the weak integration or alignment range. Gender Equality in all grades
needs substantial treatment in addition to Tolerance, Non-Violence, Empathy, Environmental
Responsibility, Inclusion, and Anti-Discrimination. Those shortcomings require further

measures of improvements.

3.4.8 Discussion, Conclusions & policy recommendations

Discussion

The findings confirm that the Social Studies curriculum is relatively aligned with UNESCO &
UN SDGs and particularly has the highest score in pedagogy and assessment, promoting
student-centered learning and assessment of competencies. However, alignment is uneven
across domains. The curriculum is generally strong at the level of pedagogical practices and
moderately aligned at the level of skills, but at times limited at the level of conceptual
structuring and values operationalization in enacted content. Results also reveal an adequate
alignment between the Social Studies framework and textbooks. The largest gap appears in the
integration of gender equality, conflict resolution, empathy, diversity and pluralism, non-
violence, environmental responsibility, and solidarity. Overall, the curriculum reflects a
relatively sound vision but requires greater coherence and operationalization in the form of
structured learning outcomes across all curriculum documents.

The grade-level analysis reveals three overarching trends that have important implications for
curriculum development and policy:

e First, a progressive improvement trajectory is evident across most indicators, with
Grade 8 consistently outperforming Grades 4 and 12. This trajectory is most
pronounced in the Values domain, where the gap between Grade 4 (1.57/5) and Grade
12 (1.85/5) is 0.28 points, suggesting that values integration is relatively, but not
sufficiently deepens in the upper secondary years. Several indicators, notably gender
equality, conflict resolution (grades 4, 8, 12), empathy, diversity and pluralism (except
in grade 8), non-violence, environmental responsibility, and solidarity remain rather
weak to moderate across all three grades confirming that alignment gaps are structural
rather than developmental.

e Second, the Grade 4 deficit is the most apparent finding of the grade-level analysis.
Across all four domains, Grade 4 registers the lowest alignment and integration of
UNESCO/SDGs, including the lowest domain mean in the analysis (Concepts: 1.9/5)
and the lowest single indicator score in the entire analysis (Non-Violence in Grade 4,
0.38/5). Peace and Conflict in Grade 4 scored (0.75/5). This systematic
underperformance suggests that Grade 4 curriculum materials require revision to bring
them to an acceptable level of alignment with the standards set by the Subject
Curriculum Framework.

80



Third, the Pedagogy & Assessment domain is the most equitably distributed across
grades, with Grade 8 scoring (3.83), followed by Grade 10 (3.81), Grade 4 (3.69), and
finally Grade 12 recording (3.4/5). This confirms that instructional practices,
particularly Learner-Centered Pedagogy, Assessment of Competencies, and Reflective
Learning are embedded consistently across the curriculum. In contrast, the Concepts
and Values domains show the greatest grade-level variation, indicating that the
conceptual and ethical dimensions of the curriculum are the least consistently
developed across the full school cycle.

Conclusions

Four main conclusions emerge:

Inconsistent operationalization of UNESCO & SDGs concepts, skills, values, and
pedagogy & assessment at the level of Social Studies curriculum, with some gaps
existing in textbooks and the curriculum framework.

Weak normative strength with gaps: The curriculum is weak in values alignment with
international standards as reflected in UNESCO & UN SDGs recommendations and
frameworks for action.

Selective integration across domains: Certain dimensions particularly learner-centered
pedagogy, critical thinking, dialogue and communication, and media and discourse
literacy show full or moderate integration. However, gender equality, empathy,
environmental responsibility and peace-related dimensions remain underdeveloped
across all curriculum document types, pointing to a pattern of selective rather than
comprehensive alignment.

Moderate pedagogical operationalization: There is an alignment between the intended
concepts, skills, and values declared in the curriculum and the instructional practices
through which they are enacted. The strongest alignment is at the level of learner-
centered and assessment of competencies while multi-perspectival and whole-school
alignment practices need further improvement.

Policy Recommendations

To strengthen alignment of the Social Studies Curriculum with UNESCO & UN SDGs
frameworks, five key policy recommendations are proposed:

Bridge the gap between Social Studies framework and textbooks and other related
curriculum documents. This requires systematic curriculum mapping to ensure
vertical and horizontal coherence between the framework and textbooks, revising
textbook content to embed UNESCO/SDG competencies explicitly and consistently.

Explicitly Structure Underdeveloped Sub-Domains: The Values domain records the
weakest overall alignment (2.15/5), with non-violence (1.54/5), Tolerance (1.83/5),
Empathy (1.87/5), Solidarity (1.98), Environmental Responsibility (1.94), and Gender
Equality (1.54); all of which show weak integration. It is recommended that these
concepts be introduced as explicit, structured learning strands not as incidental
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references with dedicated learning outcomes, mapped content sequences, and
assessment criteria across Grades 4, 8, 10, and 12. Particular attention should be given
to strengthening the integration of global and ecological concepts, which are central to
international SDGs framework but are currently minimal from meaningful curriculum
engagement.

e Embed Peacebuilding and Civic Engagement as Core Competencies: The Skills
domain shows acceptable level of integration, but critical gaps exist in interpersonal
and civic skills, particularly Conflict Resolution (2.02/5) and Civic Engagement
(2.45/5). It is recommended that these skills be elevated to the status of explicit cross-
cutting competencies with clear instructional models, classroom tasks, and assessment
rubrics. Conflict Resolution, and Civic Engagement should be embedded as structured
skill-building strands that span all grade levels and content areas, moving beyond their
current low level of integration.

e Operationalize Ecological, Peaceful, and Inclusive Values: The Values domain
reveals an operationally selective curriculum, with non-violence (1.54/5),
Environmental Responsibility (1.94), Tolerance (1.83/5), and Empathy (1.87/5)
remaining weakly embedded. It is recommended that these values be developed as
coherent and sequenced strands rather than implicit references. Non-Violence requires
urgent structural integration to strengthen its position in the enacted content and its
centrality to both Social Studies and global sustainability frameworks.

3.5 Comparative Analysis of the Three Curriculum Subjects

Results show that Arabic Language demonstrates the strongest overall alignment and
integration with an overall mean of 3.51, placing it within high and well-integrated alignment
band, followed by National, Civic Education and Social Studies (2.77), and Islamic Education
(2.60), both at moderate range. At the sub-scale level, Arabic Language performs consistently
well across all four domains (Concepts = 3.37, Skills = 3.60, Values = 3.41, and Pedagogy &
Assessment = 3.69). This suggests that Arabic Language provides the most balanced
integration of UNESCO/SDGs related concepts, skills, values, and pedagogy & assessment.
National, Civic Education and Social Studies show strength in Pedagogy & Assessment (3.68)
and moderate strength in Skills (3.09), but weaker alignment in Values (2.15) and Concepts
(2.44). Islamic Education shows its strongest alignment in Pedagogy & Assessment (3.14),
followed by Skills (2.69), while its weakest areas are Concepts 9 2.25) and Values (2.46).
Figure 27 below shows mean subscales across the three curriculum subjects.

Figure 27 Comparative Mean Scores by Curriculum subject & Sub-scale
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Comparative results reveal:

High and well-integrated alignment are found mostly in the skills and pedagogy
domains. The clearest are Critical Thinking, Dialogue & Communication, Learner-
Centered Pedagogy, Experiential Learning, Reflective Learning, and Assessment of
Competencies. This suggests that the curriculum is relatively stronger in pedagogical
approaches and competency-oriented learning than in explicit peace, human rights,
global citizenship, sustainability, and inclusion content. While most subscales’
elements achieve high and well- alignment within Arabic Language specifically, this
strength is not systematically evident across Islamic Education or National, Civic
Education and Social Studies.

Moderate integration: Human Rights & Dignity, Democracy & Participation, Global
Citizenship, Gender Equality, Perspective-Taking, Civic Engagement, Ethical
Reasoning, Media & Discourse Literacy, Justice & Fairness, Responsibility, Learning
to Live Together, Democratic Classroom Practice, and Whole-School Alignment.
These areas are present across the curriculum but may lack full operationalization of
learning outcomes, activities, and assessment tasks.

Low (All appeared in Islamic Education & National, Civic Education and Social
Studies) integration mainly in Peace & Conflict, Diversity & Pluralism, Social Justice
& Inclusion, Representation of the Other, Conflict Resolution, Tolerance, Non-
Violence, Environmental Responsibility, and Inclusion & Anti-Discrimination. This
indicates that the Islamic Education & National, Civic education and Social Studies
curriculum do not yet provide sufficiently explicit inclusion of certain UNESCO/SDGs
themes related to coexistence, diversity, non-violence, anti-discrimination, and
representation of the other.

Arabic Language appears to be the most balanced carrier of UNESCO/SDGs themes. Although
Islamic Education and National, Civic education & Social Studies showed an overall moderate
alignment, both require more explicit integration of certain concepts and values. The main
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strength lies in the pedagogical and skills orientation of the curriculum. All three subjects show
relatively strong alignment in learner-centered pedagogy, assessment of competencies, critical
thinking, dialogue, and reflective learning. The main weakness lies in the conceptual and values
domains, especially where UNESCO/SDGs alignment requires explicit treatment of
peacebuilding, conflict resolution, diversity, pluralism, gender equality, anti-discrimination,
environmental responsibility, global citizenship, and representation of the other. In most
instances, these appear implicit, or weakly integrated in textbook content and learning tasks
rather than explicit learning strands.

Taking these findings into consideration, the following conclusions can be drawn:

e The curriculum demonstrates growing adoption of learner-centered and competency-
based pedagogies.

e C(ritical thinking, communication, reflection, and participatory learning approaches are
clearly visible and well-integrated.

e Arabic Language provides a comparatively rich curriculum promoting empathy,
dialogue, expression, and civic awareness.

o The three subjects collectively provide a foundational basis for citizenship formation
and social responsibility.

e In Islamic Education & National, Civic & Social studies curriculum, the following
dimensions such as Representation of “the other”, Conflict resolution, Non-violent,
environmental responsibility are weakly integrated and frequently appear implicit
rather than as explicit as learning strands.

Chapter 4: Overall Discussion, Conclusions and Policy Recommendations

4.1 Discussion

The findings of the study indicate that Jordan’s curriculum demonstrates moderate to high
alignment with UNESCO recommendations on peace, human rights, global citizenship, and
sustainable development, as well as relevant Sustainable Development Goals. The General
Curriculum Framework showed the strongest overall alignment (3.55/5) followed by Arabic
Language Curriculum (3.51/5), National education, Civic Education and Social Studies
(2.77/5) and Islamic Education (2.6/5). Among the three learning areas or subjects, overall
alignment appears stronger within pedagogy and assessment domain followed by skills domain
compared to concepts and values domains where greater variability across curriculum areas
and grade levels is noticed. At the General Curriculum Framework level, however, both values
and kills domains showed high and strong alignment while pedagogy and assessment domain
scored the lowest but still moderately aligned. Apart from Arabic Language, the findings also
confirm that alignment is consistently stronger at the level of curriculum frameworks than
within enacted curriculum documents (Textbook, Teacher guides & other associated learning
materials) with the most noticeable gap is in Islamic Education. Across the curriculum system,
learner-centered pedagogy, critical thinking, reflective learning, dialogue and communication,
and competency-based assessment emerged as the most consistently integrated dimensions.
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The General Curriculum Framework demonstrates a strong normative orientation towards
citizenship, responsibility, tolerance, ethical reasoning, and critical inquiry.

However, the study also reveals that alignment remains somehow uneven rather than
comprehensively and systematically institutionalized within the curriculum system. Several
UNESCO/SDG dimensions continue to be weakly integrated or inconsistently operationalized
across curriculum documents. Common gaps across subjects include limited integration of
peace and conflict studies, conflict resolution, gender equality, environmental responsibility,
representation of the Other, multi-perspectivity, civic engagement, and whole-school
alignment. These findings indicate that while curriculum frameworks are aligned with global
educational priorities, translation of these priorities into explicit learning strands and outcomes,
pedagogical practices, textbook content, and assessment mechanisms need further work.

The Islamic Education curriculum demonstrates normative alignment, particularly in relation
to responsibility, solidarity, ethical reasoning, and learner-centered pedagogy. However, the
findings reveal a substantial gap between the aspirations articulated within the Islamic
Education curriculum framework and their operationalization within textbooks and other
related curriculum documents. Limited integration of global citizenship, sustainable
development, environmental responsibility, media literacy, diversity and pluralism, and peace
& conflict competencies suggest that the curriculum remains more strongly oriented towards
moral instructions than as applied competencies within sustainability-oriented learning
contexts. These findings point to the need for greater curricular coherence and more explicit
integration of UNESCO/SDG competencies across enacted curriculum materials.

The Arabic Language curriculum demonstrates the strongest and most balanced overall
alignment, particularly in relation to critical thinking, learner-centered pedagogy, reflective
learning, and competency-based assessment. The Arabic curriculum also demonstrates
comparatively strong coherence between curriculum frameworks and enacted learning
materials, especially in Grades 8 and 12. Nevertheless, foundational-level materials,
particularly in Grade 4, remain comparatively underdeveloped in relation to peace education,
media literacy, civic dialogue, and whole-school integration. These findings suggest the need
to strengthen early-stage conceptual and civic foundations within Arabic Language learning.

The National, Civic Education, and Social Studies curriculum demonstrates relatively
moderate alignment overall. While pedagogy and assessment dimensions are comparatively
well-integrated, the curriculum continues to show weak integration of related concepts and
values such as gender equality, social justice & inclusion, representation of the other, civic
engagement, tolerance, empathy, diversity and pluralism, non-violence, environmental
responsibility, and peace-related concepts and values. Although curriculum materials
demonstrate some developmental progression across grades, particularly at Grade 8, the
findings suggest that civic dimensions remain fragmented and insufficiently stated as explicit
learning strands with defined learning outcomes. These findings suggest the need for more
integration of peacebuilding, social cohesion, sustainability, and inclusive citizenship
competencies within both curriculum frameworks and textbooks.
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Grade-level analysis across curriculum areas reveals another important trend. Intermediate and
upper grades generally demonstrate stronger alignment with UNESCO/SDG dimensions than
foundational grades, particularly Grade 4. This suggests that global citizenship, sustainability,
peace, and civic competencies are introduced more explicitly at later stages, while foundational
curricula remain comparatively narrow in conceptual breadth and civic orientation. At the same
time, several concepts, skills, and values demonstrate weak alignment across all grade levels,
confirming that many alignment gaps are structural rather than developmental. The findings
therefore suggest that curriculum renewal process should move beyond isolated textbook
revisions toward a more coherent system-wide approach to curriculum design, development,
implementation.

4.2 Conclusions

The study concludes that Jordan’s curriculum demonstrates moderate to high alignment with
UNESCO and SDG frameworks. The General Curriculum Framework provides a relatively
strong foundation supporting citizenship, tolerance, ethical responsibility, human rights, and
sustainable development principles. However, the findings also confirm that alignment remains
uneven across curriculum areas, domains, and grade levels. By and large, subject- specific
curriculum frameworks demonstrate stronger alignment than enacted curriculum materials,
indicating that several UNESCO/SDG dimensions remain insufficiently translated into
textbooks, learning activities, pedagogical practices, and assessment approaches. The findings,
therefore, suggest that Jordan’ curriculum is well aligned at the policy and framework levels
than at the operationalization level.

The Islamic Education curriculum demonstrates sound values and pedagogical foundations
but requires more curricular integration of global citizenship, environmental sustainability,
diversity, peacebuilding, and dialogical competencies. Furthermore, the findings indicate the
need to strengthen coherence between the Islamic Education curriculum framework and
enacted curriculum materials to ensure that UNESCO/SDG-oriented competencies are
systematically reflected within classroom learning experiences.

The Arabic Language curriculum demonstrates the strongest and most coherent overall
alignment with UNESCO and SDG dimensions, particularly in relation to cognitive skills,
learner-centered pedagogy, reflective learning, and competency-based assessment.
Nevertheless, foundational-stage (Grade 4) curriculum materials require stronger integration
of peace education, civic dialogue, and media literacy competencies to ensure more balanced
developmental progression across grades.

The National, Civic Education, and Social Studies curriculum demonstrates overall
moderate alignment but continues to show substantial weaknesses in some peace-related
values, gender equality, empathy, environmental responsibility, diversity and pluralism, and
non-violence. While pedagogical practices demonstrate high alignment, conceptual and value
dimensions remain selectively integrated and insufficiently operationalized across curriculum
documents.

Finally, the study concludes that alignment of Jordan’s curriculum with UNESCO and SDG
frameworks should be understood as an ongoing reform trajectory rather than a fully achieved
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condition. While the curriculum system reflects overall moderate to high alignment with

UNESCO/SDGs frameworks, further curriculum restructuring, textbook revision, pedagogical
operationalization, teacher preparation, and assessment reform remain necessary to achieve
comprehensive and full alignment.

4.3 Policy Recommendations

4.3.1 Curriculum-System Policy Recommendations

Develop a comprehensive national framework for integrating peace education, global
citizenship, human rights, sustainability, and SDG competencies across all curriculum
areas and grade levels.

Strengthen vertical and horizontal curriculum coherence by systematically aligning
curriculum frameworks, textbooks, pedagogy, learning outcomes, and assessment
practices.

Move from implicit to explicit integration of UNESCO/SDG competencies through
clearly articulated learning progressions, curriculum standards, and performance
indicators across the school cycle.

Expand competency-based and performance-oriented assessment approaches capable
of measuring civic, ethical, sustainability, and peacebuilding competencies in real life
contexts.

Institutionalize whole-school alignment mechanisms linking curriculum content,
school culture, extracurricular activities, teacher preparation, and student assessment to
UNESCO/SDG learning priorities.

Strengthen pre-service and in-service teacher professional development in peace
education, conflict resolution, media literacy, intercultural dialogue, sustainability
education, and democratic classroom practices.

Enhance curriculum governance and curriculum review processes through periodic
review of alignment with UNESCO/SDGs frameworks and sustainable development
priorities.

4.3.2 Subject-Specific Policy Recommendations

4.3.2.1 Islamic Education Curriculum

Strengthen integration of global citizenship, environmental sustainability,
peacebuilding, diversity and pluralism, and media literacy competencies within
textbooks and other related enacted curriculum materials.

Improve coherence between the Islamic Education curriculum framework and
textbooks through systematic curriculum mapping and alignment of learning outcomes,
content, pedagogy, and assessment.
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Expand inquiry-based, and multi-perspectival pedagogies that promote coexistence,
ethical reasoning, civic responsibility, and engagement with contemporary global
issues.

4.3.2.2 Arabic Language Curriculum

Strengthen foundational-stage (Grade 4) curriculum materials through more explicit
integration of peace education, civic engagement, media literacy, and non-violence
competencies.

Institutionalize conflict resolution, dialogue & communication and peacebuilding as
structured competencies embedded within language-learning experiences.

4.3.2.3 National, Civic Education, and Social Studies Curriculum

Strengthen integration of gender equality, empathy, environmental responsibility,
diversity and pluralism, solidarity, and non-violence across curriculum documents and
learning activities.

Embed peace building, civic engagement, democratic participation, and sustainability
as explicit learning strands and competencies supported through experiential and
community-based learning.

Improve coherence between curriculum frameworks and textbooks to ensure balanced
conceptual progression and continuity across grade levels.

Strengthen transformation of the applied dimension of Social Studies towards “Civic
Practice” by introducing deliberative discussions and debates, public issue inquiry,
simulations (parliament, UN models), and community-based projects

4.3.3 Grade-Level Curriculum Policy Recommendations

Prioritize revision of foundational-stage curriculum materials to establish early
integration of peace education, global citizenship, sustainability, media literacy, and
human rights competencies.

Strengthen developmental continuity across grades through sequenced learning
progressions that progressively deepen civic, ethical, intercultural, and sustainability-
related competencies.

Ensure that upper-secondary curriculum materials move beyond conceptual awareness
toward applied civic engagement, ethical reasoning, peacebuilding, sustainability
action, and participatory learning experiences.

Develop age-appropriate pedagogical and assessment models that support progressive
competency development from primary through secondary education while
maintaining coherence with UNESCO and SDG learning priorities
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ANNEX 1: Content Analysis Rubric

DOMALI | INDICAT | WHAT TO SCORE 0 SCORE 1 SCORE 2 SCORE 3 SCORE 4 SCORE 5 ANCH
N LOOK FOR OR
Concept | Human Explicit No mention | General Rights/dignity Rights/dignity Rights applied Rights critically | UNESC
] Rights & references to of rights, language only mentioned but explained with | to cases, duties, | analyzed with 0 1995;
Dignity dignity, equality, | dignity, (e.g., respect isolated or examples violations, or responsibilities, | UNESC
rights, freedoms, equality, or others) undefined social issues remedies, and 0 2023;
justice, freedoms multiple SDG
responsibilities contexts 4.7, 16
Concept | Peace & Peace, causes of | No Peace as slogan | Peace/conflict Conflict Peaceful Conflict UNESC
S Conflict conflict, peace/confli | only named but not causes/consequ | solutions, transformation, 0O 1995;
reconciliation, ct content developed ences or peace | reconciliation, prevention, and | SDG 16
peacebuilding, concepts or de-escalation | peacebuilding
non-violence explained discussed analyzed with
learner
application
Concept | Democracy | Governance, No Compliance only | Participation or Processes of Participation Democratic UNESC
s & participation, democracy/p democracy civic applied through | practice 0 1995;
Participatio | accountability, articipation mentioned participation examples analyzed as SDG 16
n shared decision- content explained lived process
making with
accountability
and voice
Concept | Diversity & | Recognition and | Absent or Neutral mention | Diversity Positive Multiple stereotypes UNESC
] Pluralism valuing of negative without valuing | acknowledged framing with perspectives and | questioned, 0 1995;
religious, portrayal diversity examples of respectful diversity treated | UNESC
cultural, ethnic, coexistence representation as civic asset 02023;
linguistic, and SDG 5,
social diversity 10
Concept | Global Shared humanity, | No global Vague global Global issues Interdependenc | Responsibility Global-local UNESC
S Citizenship | global issues, dimension mention named e explained toward global issues analyzed 02023;
global issues/others and shared SDG
responsibility emphasized humanity 4.7
integrated
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Concept | Sustainable | Environment, Absent Environmental Environmental Environment Environment Sustainability SDG
S Developme | climate, mention only knowledge or linked to linked to ethics, | treated 47,12,
nt responsible facts present society/commu | justice, systemically 13
consumption, nity stewardship across
future generations environment,
society,
economy, future
Concept | Gender Representation, Absent or limited female Women/girls Equality Empowerment Gender SDG 5
] Equality rights, inequitable presence included or explained with | and participation | inequality
participation of portrayal equality positive emphasized critically
women and girls mentioned roles/examples analyzed with
rights-based lens
Concept | Social Poverty, Absent General fairness | Inequality/inclusi | Social justice Causes/consequ | Structural SDG
s Justice & inequality, mention only on named explained with | ences and inequality 10, 16
Inclusion exclusion, examples inclusion critically
disability, responses analyzed with
marginalization, addressed solutions
fairness
Portrayal of Balanced, UNESC
Representat groups different Biased Respectful multiperspectiva 0 1995,
Concept . from self . Stereotypical Neutral o Humanized . UNESC
s ion of the (religious, representatio portrayal description only non-hostile portrayal lr.epres.e.ntatlon 02023
Other . n portrayal with critique of
national, cultural, .
. bias
social)
Skills Critical Analysis, No Recall/comprehe | Basic Analysis and Evaluation and Critique of UNESC
Thinking comparison, analytical nsion only explanation/comp | interpretation justification assumptions, 02023
evaluation, task arison tasks present with evidence stereotypes, and
questioning, narratives using
evidence use evidence
Skills Dialogue & | Listening, No dialogue | Teacher-led Limited Structured Respectful Deliberation on | UNESC
Communica | discussion, tasks response only discussion discussion or dialogue and complex/controv | O 1995
tion debate, respectful prompts oral exchange reasoned ersial issues with
disagreement, disagreement listening and
oral expression practiced evidence
Skills Conflict Mediation, No conflict- | Conflict named Peaceful solution | Problem- Scenario-based | Applied conflict | UNESC
Resolution | negotiation, solution task | without skill suggested solving mediation/negot | solutions 0 1995;
peaceful steps/tasks iation practice SDG 16
problem-solving included
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Skills Perspective- | Understanding Single Other More than one Learners Learners Conflicting UNESC
Taking multiple narrative viewpoints perspective compare understand narratives 0 1995
viewpoints and only mentioned appears perspectives reasons/feelings | analyzed with
experiences superficially of others empathy and
complexity
Skills Civic Participation, No action Moral duty only | Action suggested | Participation Real Social change SDG
Engagemen | service, action, orientation but vague tasks included engagement/proj | orientation with | 16;
t community ect tasks community SDG
contribution linkage 4.7
Skills Ethical Moral dilemmas, | No ethical Moral slogan Simple Applied Complex Deep ethical UNESC
Reasoning | judgement, reasoning only right/wrong reasoning in a dilemmas with reasoning 0 1995;
consequences, task judgement scenario justification balancing UNESC
principled principles, 02023
decision-making consequences,
rights, and
empathy
Skills Media & Bias, Absent Awareness only | Identify bias Analyze Evaluate Deconstruct SDG
Discourse misinformation, media/discours | competing manipulation, 4.7,
Literacy hate speech, e features narratives and exclusion, hate UNESC
framing, reliability speech, and 02023
representation in narrative
texts/media framing
critically
Values Tolerance Respect for Absent Passive Respect explicitly | Respect Coexistence and | Active UNESC
difference, tolerance stated reinforced with | acceptance engagement with | O 1995;
rejection of implied examples promoted diversity and SDG 10
discrimination actively anti-
discrimination
ethic
Values Empathy Understanding Absent Implied Narrative Explicit Applied Deep empathetic | UNESC
and feeling with emotional empathy appears | empathy empathy in reasoning across | O 1995
others’ concern encouraged tasks/reflection | difference/confli
experiences ct
Values Justice & Equality, fairness, | Absent General fairness | Justice named Justice linked Injustice Structural justice | SDG 16
Fairness anti-injustice, slogan to situations addressed with and fairness
impartiality remedies critically
explored
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Values Non- Rejection of Absent Non-violence Peaceful behavior | Violence Alternatives to Anti-violence UNESC
Violence violence, peaceful implied encouraged critiqued and violence applied | ethical reasoning | O 1995;
alternatives, anti- alternatives in scenarios and prevention SDG 16
hate named of hate or
incitement
Values Responsibil | Personal, civic, Absent Self- Social Applied Collective Ethical SDG
ity social, and global responsibility responsibility responsibility responsibility accountability 4.7,12,
responsibility only stated in and toward society, 13, 16
class/communit | accountability humanity, and
y emphasized future
generations
Values Solidarity Helping and Absent Implied support | Solidarity named | Encouraged Practiced Cross-group UNESC
standing with only toward through solidarity and 0 1995;
others beyond peers/communit | examples/tasks | shared humanity | SDG 10
one’s own group y explicitly
fostered
Values Environmen | Stewardship, Absent Awareness only | Responsibility Applied Ethical Systemic SDG
tal sustainable stated environmentall | stewardship sustainability 12,13
Responsibil | behavior, care for y responsible emphasized ethic across
ity environment behavior personal/public
choices
Values Inclusion & | Equity, Absent Implicit only Mentioned Explained with | Applied anti- Critical SDG
Anti- belonging, anti- explicitly examples discrimination inclusion and 10, 16
Discriminat | exclusion across orientation equity
ion difference orientation
Values Learning to | Integration of Absent Mention of Conceptual Values Coexistence and | Deep ethical UNESC
Live peace, diversity, coexistence only | reference to expressed in shared humanity | orientation: 0 1995;
Together human rights, coexistence isolated reinforced coexistence, UNESC
empathy, examples across content solidarity, 0 2023;
participation, and justice, and SDG
coexistence as a pluralism 4.7,16
lived value internalized and
orientation critically
reflected
Pedagog | Learner- Active, inquiry- Fully Minimal activity | Mixed but mostly | Active tasks Student-driven Inquiry-based UNESC
y& Centered based, student passive teacher-led occur regularly | inquiry/problem | learning culture | O 1995;
Assessm | Pedagogy participation in -solving present | clearly UNESC
ent learning embedded 02023
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Pedagog | Multi- Use of more than | Single Alternative view | Multiple views Views Balanced Critical analysis | UNESC
y& perspectivit | one viewpoint or | narrative briefly present compared comparison and | of perspectives, | O 1995
Assessm |y narrative only mentioned nuance bias, and
ent interpretation
Pedagog | Experiential | Real-life, project- | None Minimal Simple applied Real scenario Community- Authentic SDG
y& Learning based, simulation task or project linked or sustained 4.7
Assessm community- applied authentic task application
ent linked, authentic beyond textbook

tasks exercise
Pedagog | Reflective Self-reflection, None Simple personal | Guided reflection | Analytical Self-reflective Deep reflective UNESC
y& Learning values reflection, opinion question reflection reasoning learning linked 0 1995
Assessm self-examination to attitudes, and
ent action
Pedagog | Democratic | Voice, None Minimal Some structured Students Shared Democratic UNESC
y& Classroom | participation, participation participation express views responsibility/ch | culture modelled | O 1995;
Assessm | Practice shared decisions, regularly oice evident through dialogue | SDG 16
ent respectful rules and co-

responsibility

Pedagog | Assessment | Assessment of Recall only | Minimal skills Some analytical Applied/analyti | Performance Authentic SDG
y& of skills, values assessment questions cal assessment | tasks or rubrics | assessment of 4.7,
Assessm | Competenci | application, for competencies & | UNESC
ent es performance competencies civic action 02023

tasks
Pedagog | Whole- Links to school No link Implicit only Partial reference Clear alignment | Strong Fully integrated | UNESC
y& School ethos, inclusion, to alignment across | ethos of 0 1995
Assessm | Alignment | safety, inclusive/safe content and inclusion,
ent participation, culture climate dignity,

culture participation,

peace
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Annex 2: Islamic Education Grade-level Results

Grade 4 Results (Overall Mean = 2.60/5)

Grade 4 records an overall mean of 2.60/5, placing it at the moderate alignment range. The
domain hierarchy mirrors the overall pattern: Pedagogy & Assessment leads (3.24/5), followed
by Skills (2.68/5), Concepts (2.36/5), and Values (2.28/5) is the lowest domain score for this
grade. Notably, Grade 4 records several of the highest scores across the entire analysis,
particularly Gender Equality in Teacher Guides (4.02/5) and Learner-Centered Pedagogy
(4.33/5), suggesting that certain dimensions of the curriculum are well-developed at this level.
Table 2.1 shows mean scores across all subscales for Grade 4.

Figures 2.1 -2.5 present a radar chart visualizing the alignment of Grade 4 across all four
domains, illustrating the relative strengths and gaps in comparison to the overall curriculum
mean.

Figure 2.1: Mean Scores by Domain — Grade 4
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Figure 2.2: Grade 4: Mean Scores on Concepts Domain
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Figure 2.3: Grade 4: Mean Scores on Skills Domain
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Figure 2.4: Grade 4: Mean Scores on Values domain
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Figure 2.5: Grade 4: Mean Scores on Values domain
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Table 2.1 provides a detailed breakdown of mean scores across all 32 indicators for Grade 4,
organized by domain, enabling deep examination of the specific strengths and gaps reflected
in the radar chart above.

Table 2.1: Mean Scores Across All Indicators — Grade 4

Human Rights & Dignity 2.13
Peace & Conflict 1.70
Democracy & Participation 3.13
Diversity & Pluralism 2.13
Global Citizenship 1.91
Sustainable Development 2.16
Gender Equality 3.62
Social Justice & Inclusion 2.28
Representation of the Other 2.15
e
Critical Thinking 3.65
Dialogue & Communication 3.67
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Conflict Resolution
Perspective-Taking
Civic Engagement
Ethical Reasoning

Media & Discourse Literacy

SKills Scale Mean

Tolerance

Empathy

Justice & Fairness
Non-Violence

Responsibility

Solidarity

Environmental Responsibility
Inclusion & Anti-Discrimination

Learning to Live Together

Values Scale Mean

Learner-Centered Pedagogy
Multi- perspectivity
Experiential Learning
Reflective Learning

Democratic Classroom Practice
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Assessment of Competencies 3.73

Whole-School Alignment 2.42

Pedagogy & Assessment Scale Mean -

Inspection of Table 2.1 reveals the following results:

Strong Integration including Learner-Centered Pedagogy (4.33/5), the highest single
indicator score for this grade.

High integration including Critical Thinking (3.65/5), Gender Equality (3.62/5),
reflecting a notable emphasis on such skills as analysis, comparison, evaluation,
questioning, evidence use, and inclusive and student-centered learning in Grade 4
materials. Assessment of Competencies (3.73/5) and Dialogue & Communication
(3.67/5) also show high integration, indicating that communicative and competency-
oriented practices are well-established at this level.

Moderate integration including Ethical Reasoning (3.16/5), Solidarity (3.35/5),
Reflective Learning (3.45/5), Experiential Learning (3.43/5), Democratic Classroom
Practice (3.05/5), and Civic Engagement (2.85/5). These indicators reflect a curriculum
that provides a reasonable pedagogical and ethical foundation at the primary level.
Weak integration including Human Rights & Dignity (2.13/5), Social Justice &
Inclusion (2.28/5), Diversity & Pluralism (2.13/5), Sustainable Development (2.16/5),
Empathy (2.46/5), and Multi-perspectivity (2.28/5). These are present but not yet
systematically developed.

Minimal Integration (Critical Gaps) including Non-Violence (1.47/5), the lowest Values
indicator for Grade 4, Peace & Conflict (1.70/5), Environmental Responsibility
(1.32/5), Media & Discourse Literacy (1.45/5), Conflict Resolution (1.65/5), and
Tolerance (1.86/5). These represent the most significant misalignment gaps at the
primary level.
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Summary — Grade 4
Grade 4 presents a curriculum anchored in learner-centered pedagogy, communication &
dialogue, and gender equity, with strengths in instructional practice. However, it shows critical
weaknesses in peace-related concepts and skills, ecological values, and media literacy. These
gaps, if unaddressed at the foundational level, are unlikely to be remedied in subsequent grades.
The Values domain is the weakest overall for Grade 4, with Non-Violence, Tolerance, and
Environmental Responsibility representing the most urgent areas for curricular strengthening.

Grade 8 Results (Overall Mean = 2.41/5)

Grade 8 records the lowest overall mean across all grades (2.41/5), marking a notable decline
from Grade 4 (2.60/5) and a substantial gap relative to Grade 12 (2.92/5). The domain order
shows Pedagogy & Assessment as the strongest domain (2.96/5), followed by Skills (2.54/5)
and Values (2.34/5), with Concepts recording the lowest score (1.93/5), the only domain mean
to fall into the weak alignment range across the entire analysis. This systematic
underperformance across all four domains characterizes Grade 8 as the most critical alignment
deficit in the Islamic Education curriculum compared to the other two grades.

Figures 2.6-2.10 present a radar chart visualizing the alignment profile of Grade 8 across all
four domains, illustrating the relative strengths and gaps in comparison to the overall
curriculum mean.

Figures 2.6-2.10: Mean Scores by Domain — Grade 8
Figure 2.6: Grade 8 : Means by Domain

Overall Mean N - 1
Pedagogy & Assessment NN - -
Values Y -
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Figure 2.7: Grade 8: Mean Scores on Concepts Domain
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Figure 2.8: Grade 8: Means on Skills Domain
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Figure 2.9: Grade 8 : Means on Values Domain
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Figure 2.10: Grade 8: Means on Pedagogy & Assessment Domain
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Whole-School Alignment
Assessment of Competencies
Democratic Classroom Practice
Reflective Learning
Experiential Learning

Multiperspectivity

Learner-Centered Pedagogy
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Table 2.2 provides a detailed breakdown of mean scores across all 32 subscales for Grade 8,

organized by domain, enabling further examination of the specific strengths and gaps reflected
in the radar chart above.

Table 9: Mean Scores Across All Indicators — Grade 8

Human Rights & Dignity 2.87
Peace & Conflict 1.82
Democracy & Participation 2.26
Diversity & Pluralism 1.74
Global Citizenship 1.26
Sustainable Development 1.19
Gender Equality 2.01
Social Justice & Inclusion 2.39
Representation of the Other 1.82
e
Critical Thinking 4.00
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Dialogue & Communication 2.84
Conflict Resolution 1.73
Perspective-Taking 2.53
Civic Engagement 2.18
Ethical Reasoning 3.18
Media & Discourse Literacy 1.32

Values Scale Mean

Tolerance 2.18
Empathy 2.53
Justice & Fairness 2.64
Non-Violence 2.32
Responsibility 3.25
Solidarity 2.84
Environmental Responsibility 0.62
Inclusion & Anti-Discrimination 2.36
Learning to Live Together 2.35

Learner-Centered Pedagogy 4.08
Multi- perspectivity 2.43
Experiential Learning 2.86
Reflective Learning 3.29
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Democratic Classroom Practice 2.09
Assessment of Competencies 3.97
Whole-School Alignment 1.99

2.96

Inspection of Table 2.2 reveals the following results:

* High & Well-Integrated including Critical Thinking (4.00/5), Learner-Centered
Pedagogy (4.08/5), and Assessment of Competencies (3.97/5). These three indicators
represent the only high-quality integration within an otherwise predominantly weak
alignment profile, confirming that cognitive and assessment practices remain
comparatively well-aligned with UNESCO/SDGs frameworks even at this grade level.

* Moderate Integration including Responsibility (3.25/5), Reflective Learning (3.29/5),
Ethical Reasoning (3.18/5), Experiential Learning (2.86/5), Human Rights & Dignity
(2.87/5), Solidarity (2.84/5), Dialogue & Communication (2.84/5), Justice & Fairness
(2.64/5), Empathy (2.53/5), and Perspective-Taking (2.53/5). These ten concepts, skills,
and values reach the moderate threshold, providing a reasonable foundation, though
insufficient to compensate for the breadth of weakness across the remaining 18
indicators.

* Weak Integration including Peace & Conflict (1.82/5), Representation of the Other
(1.82/5), Democracy & Participation (2.26/5), Diversity & Pluralism (1.74/5), Global
Citizenship (1.26/5), Sustainable Development (1.19/5), Gender Equality (2.01/5),
Social Justice & Inclusion (2.39/5), Conflict Resolution (1.73/5), Media & Discourse
Literacy (1.32/5), Civic Engagement (2.18/5), Tolerance (2.18/5), Non-Violence
(2.32/5), Inclusion & Anti-Discrimination (2.36/5), Learning to Live Together (2.35/5),
Mult- perspectivity (2.43/5), Democratic Classroom Practice (2.09/5), and Whole-
School Alignment (1.99/5). Eighteen subscales fall in the weak integration range,
confirming the breadth of the Grade 8 alignment deficit.

* Nearly Absent or implicit integration: Environmental Responsibility (.62) is the only
indicator among all 32 indicators that fall in this category reflecting major gap in
alignment.
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Summary — Grade 8

Grade 8 presents the most critical alignment deficit in the Islamic Education curriculum, with
an overall mean of 2.41/5 (weak integration), the lowest across all grades. The Concepts domain
(1.93/5) and Values domain (2.34/5) both fall in the weak integration range. Environmental
Responsibility (0.62/5) is the only absent indicator in the entire analysis. Eighteen of 32
indicators fall in the weak integration range, with only Critical Thinking (4.00/5), Learner-
Centered Pedagogy (4.08/5), and Assessment of Competencies (3.97/5) reaching high
integration. Remaining subscales’ elements fall within moderate range of alignment and

integration. An urgent and targeted review of Grade 8 curriculum documents is needed.

Grade 12 Results (Overall Mean = 2.92/5)

Grade 12 records the highest overall mean across all grades (2.92/5), falling within moderate
alignment band. The domain hierarchy shows Pedagogy & Assessment as the strongest domain
(3.24/5), followed by Values (3.01/5), then Skills (2.95/5), and Concepts (2.56/5). Grade 12
leads all other grades across most indicators, particularly in values-related dimensions,
suggesting that the curriculum becomes more normatively and ethically developed at the upper
secondary level.

Figures 2.11-2.15 present a radar chart visualizing the alignment profile of Grade 12 across all
four domains, illustrating the relative strengths and gaps in comparison to the overall
curriculum mean.

Figure 2.11: Mean Scores by Domain — Grade 12

Grade 12 : Means by Doamin

Overall Mean

S - -
Pedagogy & Assessment _ 3.24
vaues (GG :
skitts (GG - -
Concepts _2-56

Figure 2.12: Grade 12 : Means on Concepts Domain
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Figure 2.13: Grade 12 : Means on Skills Domain

Media & Discourse Literacy
Ethical Reasoning

Civic Engagement
Perspective-Taking

Conflict Resolution
Dialogue & Communication

Critical Thinking

1.55

3.48

2.93

w
-
o

2.68

2.70

0.00 1.00 2.00 3.00 4.00

Figure 2.14: Grade 12 : Means on Values Domain

105

5.00

5.00



Learning to Live Together . PKX
Inclusion & Anti-Discrimination T ;5
Environmental Responsibility A 23

Solidarity (KGN -/

Responsibility K /-

Non-Violence I : .10

Justice & Fairness I : .c:

Empathy T :.:o
Tolerance G .o

0.00 1.00 2.00 3.00 4.00 5.00

Figure 2.15: Grade 12 : Means on Pedagogy & Assessment Domain

Whole-School Alignment A -
Assessment of Competencies _ 3.90
Democratic Classroom Practice _ 2.60
Reflective Learning _ 3.85

Experiential Learning 3.13

Multiperspectivity 2.83

4.08

Learner-Centered Pedagogy
000 050 100 150 200 250 3.00 350 4.00 4.50

Table 2.3 provides a detailed breakdown of mean scores across all 32 indicators for Grade 12,
organized by domain.

Table 2.3: Mean Scores Across All Indicators — Grade 12
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Indicator

Mean Score

SKills Scale Mean

Human Rights & Dignity 3.58

Peace & Conflict 2.75
Democracy & Participation 2.08
Diversity & Pluralism 2.65
Global Citizenship 2.30
Sustainable Development 1.85
Gender Equality 2.10
Social Justice & Inclusion 2.68
Representation of the Other 3.05
Concepts Scale Mean 2.56
Critical Thinking 4.23
Dialogue & Communication 2.70
Conflict Resolution 2.68
Perspective-Taking 3.10
Civic Engagement 2.93
Ethical Reasoning 3.48
Media & Discourse Literacy 1.55

Tolerance 3.05
Empathy 3.30
Justice & Fairness 3.63
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Non-Violence 3.10
Responsibility 3.75
Solidarity 3.45
Environmental Responsibility 1.23
Inclusion & Anti-Discrimination 2.65
Learning to Live Together 2.93

Values Scale Mean

Learner-Centered Pedagogy 4.08
Multi- perspectivity 2.83
Experiential Learning 3.13
Reflective Learning 3.85
Democratic Classroom Practice 2.60
Assessment of Competencies 3.90
Whole-School Alignment 2.33

Pedagogy & Assessment Scale Mean

Inspection of Table 2.3 reveals the following results:

» High & Well-Integrated such as Critical Thinking (4.23/5), Learner-Centered Pedagogy
(4.08/5), Assessment of Competencies (3.90/5), Reflective Learning (3.85/5),
Responsibility (3.75/5), Justice & Fairness (3.63/5), and Human Rights & Dignity
(3.58/5). Seven indicators reach this level, substantially more than in either Grade 4 or
Grade 8, confirming that both instructional practices, values and conceptual dimensions
are more fully developed at the upper secondary level.

* Moderate Integration: Eighteen indicators reach this threshold including Ethical
Reasoning (3.48/5), Solidarity (3.45/5), Empathy (3.30/5), Non-Violence (3.10/5),
Perspective-Taking (3.10/5), Tolerance (3.05/5), Representation of the Other (3.05/5),
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Experiential Learning (3.13/5), Peace & Conflict (2.75/5), Civic Engagement (2.93/5),
Learning to Live Together (2.93/5), Conflict Resolution (2.68/5), Social Justice &
Inclusion (2.68/5), Diversity & Pluralism (2.65/5), Inclusion & Anti-Discrimination
(2.65/5), Dialogue & Communication (2.70/5), Multi- perspectivity (2.83/5), and
Democratic Classroom Practice (2.60/5). This is the most comprehensive distribution
of moderate integration indicators across any grade.

*  Weak Integration including Environmental Responsibility (1.23/5), Media & Discourse
Literacy (1.55/5), Sustainable Development (1.85/5), Democracy & Participation
(2.08/5), Gender Equality (2.10/5), Global Citizenship (2.30/5), and Whole-School
Alignment (2.33/5). These seven indicators remain in the weak integration range
despite overall strength of Grade 12, confirming that Environmental Responsibility,
Media & Discourse Literacy, and Sustainable Development represent structural and
curriculum-wide deficits.

Summary — Grade 12

Grade 12 represents the strongest alignment profile in the Islamic Education curriculum. It is the
only grade in which all four domains reach moderate integration, with the Values domain (3.01/5)
in the lead. Seven indicators reach the high integration level and eighteen reach moderate
integration. Another seven subscales fall in the weak integration or alignment range.
Environmental Responsibility (1.23/5), Media & Discourse Literacy (1.55/5), and Sustainable
Development (1.85/5) persist in the weak alignment range across all grades, confirming they are
structural and curriculum-wide gaps.

Annex 3: Arabic Language Grade-level Results

Grade 4 Results (Overall Mean = 3.21/5)

Grade 4 records an overall mean of 3.21/5, placing it below the overall Arabic curriculum
average of alignment to UNESCO/SDGs. The domain hierarchy mirrors the overall pattern:
Pedagogy & Assessment leads (3.56/5), followed by Skills (3.23/5), Values (3.11/5), and
Concepts (2.98/5), the lowest domain score for this grade. Notably, Grade 4 records its highest
indicator scores in Learner-Centered Pedagogy (4.27/5), Critical Thinking (3.84/5),
Assessment of Competencies (3.81/5), and Reflective Learning (3.77/5), suggesting that
pedagogical and cognitive dimensions are well-developed in the curriculum at this level even
where conceptual and values content is comparatively thinner. Figure 3.1 — 3.5 show overall
means and mean scores by domain. Table 8 shows mean scores across all indicators for Grade
4.

Figure 3.1: Grade 4: Means by Domain
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Figure 3.2: Grade 4 Mean Scores on Concepts Domain
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Figure 3.3: Grade 4 Mean Scores on Skills Domain
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Figure 3.4: Grade 4 Mean Scores on Values Domain
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Figure 3.5: Grade 4 Mean Scores on Pedagogy & Assessment Domain
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Table 3.1 provides a detailed breakdown of mean scores across on all 32 indicators for Grade
4, organized by domain, enabling deep examination of the specific strengths and gaps reflected
in the radar chart above.

Table 3.1: Mean Scores Across All Indicators — Grade 4

Indicator Mean Score

Human Rights & Dignity 3.13
Peace & Conflict 243
Democracy & Participation 2.79
Diversity & Pluralism 3.29
Global Citizenship 2.67
Sustainable Development 3.60
Gender Equality 2.94
Social Justice & Inclusion 3.15
Representation of the Other 2.71
2.98
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Indicator
Critical Thinking
Dialogue & Communication
Conflict Resolution
Perspective-Taking
Civic Engagement
Ethical Reasoning
Media & Discourse Literacy
3.23
Tolerance
Empathy
Justice & Fairness
Non-Violence
Responsibility
Solidarity
Environmental Responsibility
Inclusion & Anti-Discrimination
Learning to Live Together
3.11
Learner-Centered Pedagogy

Mult perspectivity
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Mean Score

3.84

3.42

2.67

3.38

2.93

3.32

2.33

2.92

3.31

2.69

2.58

3.54

2.89

3.38

3.00

3.21

4.27

3.07



Indicator Mean Score

Experiential Learning 3.58
Reflective Learning 3.77
Democratic Classroom Practice 3.35
Assessment of Competencies 3.81
Whole-School Alignment 2.63
3.56

Inspection of Table 3.1 reveals the following results:

High Integration including Learner-Centered Pedagogy (4.27/5), the highest single
indicator score for this grade, and Critical Thinking (3.84/5), reflecting a notable
emphasis on student-centered learning and cognitive engagement in Grade 4 materials.
Assessment of Competencies (3.81/5) and Reflective Learning (3.77/5) also show well-
integration, indicating that competency-oriented and reflective practices are well-
established at this level. Experiential Learning (3.58/5), Sustainable Development
(3.60/5), Responsibility (3.54/5), Dialogue & Communication (3.42/5), and
Perspective-Taking (3.38/5) also are highly integrated. These indicators reflect a
curriculum that provides a reasonable pedagogical, ecological, and ethical foundation
at the primary level.

Moderate Integration including Democratic Classroom Practice (3.35/5), Empathy
(3.31/5), Diversity & Pluralism (3.29/5), Ethical Reasoning (3.32/5), Learning to Live
Together (3.21/5), Environmental Responsibility (3.38/5), Human Rights & Dignity
(3.13/5), Social Justice & Inclusion (3.15/5), Mult perspectivity (3.07/5), Inclusion &
Anti-Discrimination (3.00/5), and Gender Equality (2.94/5), Civic Engagement
(2.93/5), Tolerance (2.92/5), Solidarity (2.89/5), Democracy & Participation (2.79/5),
Representation of the Other (2.71/5), Justice & Fairness (2.69/5), Conflict Resolution
(2.67/5), Global Citizenship (2.67/5), Whole-School Alignment (2.63/5), Non-Violence
(2.58/5). These indicators are present but not yet fully developed.

Limited Integration (Critical Gaps) including Peace & Conflict (2.43/5), and Media &
Discourse Literacy (2.33/5). These represent the most significant alignment gaps at the
primary level.

Summary — Grade 4
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Grade 4 presents a curriculum anchored in learner-centered pedagogy, critical thinking, and
competency-based assessment, with strength in instructional practice which means high
alignment with UNESCO/SDGs framework. However, it shows comparative weaknesses in
civic, peace-related, and global concepts and skills, as well as in media literacy. These gaps, if
unaddressed at the foundational level, may constrain the developmental trajectory of these
dimensions through later grades. The Concepts domain is the weakest overall for Grade 4,
with Peace & Conflict, Media & Discourse Literacy, and Non-Violence representing the most

urgent areas for curricular strengthening at the primary level.

Grade 8 Results (Overall Mean = 3.83/5)

Grade 8 records the highest overall mean across all grades (3.83/5), placing it firmly within
the high alignment range and marking a substantial advantage over Grade 4 (3.21/5). The
domain hierarchy shows Values as the strongest domain (4.00/5), followed by Skills (3.94/5),
Concepts (3.80/5), and Pedagogy & Assessment (3.65/5). This systematic strength across all
four domains characterizes Grade 8 as the most aligned Arabic Language curriculum. Figures
3.6-3.10 show mean scores on each domain Grade 8 and Table 3.2 shows mean scores across
all indicators for Grade 8.

Figures 3.6: Grade 8 :Means by Domain
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Figures 3.7: Grade 8 Mean Scores on Concepts Domain
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Figures 3.8: Grade 8 Mean Scores on Skills Domain

Media & Discourse Literacy A 106
Ethical Reasoning A - o
Civic Engagement A -/
Perspective-Taking . F
Conflict Resolution A : 5
Dialogue & Communication _ 4.1
Critical Thinking [ EGGNGNG— -

0 1 2 3 4

Figures 3.9: Grade 8 Mean Scores on Values Domain
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Table 3.2 provides a detailed breakdown of mean scores across all 32 indicators for Grade 8,
organized by domain, enabling a granular examination of the specific strengths and gaps

reflected in the radar chart above.

Table 3.2: Mean Scores Across All Indicators — Grade 8

Domain

Concepts

Concepts Scale Mean

Skills

Skills Scale Mean

Indicator
Human Rights & Dignity
Peace & Conflict
Democracy & Participation
Diversity & Pluralism
Global Citizenship
Sustainable Development
Gender Equality
Social Justice & Inclusion
Representation of the Other
3.80
Critical Thinking
Dialogue & Communication
Conflict Resolution
Perspective-Taking
Civic Engagement
Ethical Reasoning
Media & Discourse Literacy

3.94
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4.38

3.50

3.93

3.53

3.91

3.78

4.00

3.50

3.70

4.05

4.15

3.40

4.00

3.64

3.91

4.00



Domain Indicator Mean Score

Tolerance 4.00
Empathy 3.67
Justice & Fairness 3.67
Non-Violence 3.75
Values Responsibility 3.83
Solidarity 4.18
Environmental Responsibility 4.25
Inclusion & Anti-Discrimination 3.75
Learning to Live Together 4.33
Values Scale Mean 4.00
Learner-Centered Pedagogy 3.13
Mult perspectivity 3.80
Experiential Learning 3.93
Pedagogy & Assessment Reflective Learning 4.29
Democratic Classroom Practice 3.78
Assessment of Competencies 3.80
Whole-School Alignment 3.57
Pedagogy & Assessment Scale Mean 3.65

Inspection of Table 3.2 reveals the following results:

» Strong Integration including Human Rights & Dignity (4.38/5), Reflective Learning
(4.29/5), Environmental Responsibility (4.25/5), Solidarity (4.18/5), Dialogue &
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Communication (4.15/5), Critical Thinking (4.05/5), Gender Equality (4.00/5),
Tolerance (4.00/5), Perspective-Taking (4.00/5), Media & Discourse Literacy (4.00/5),
and Learning to Live Together (4.33/5). This broad cluster of strong indicators confirms
Grade 8 as a clear example of a strong alignment in the Arabic Language curriculum.

* High Integration (Well-Developed) including Democracy & Participation (3.93/5),
Ethical Reasoning (3.91/5), Global Citizenship (3.91/5), Experiential Learning
(3.93/5), Responsibility (3.83/5), Mult perspectivity (3.80/5), Sustainable Development
(3.78/5), Democratic Classroom Practice (3.78/5), Inclusion & Anti-Discrimination
(3.75/5), Non-Violence (3.75/5), Assessment of Competencies (3.80/5), Representation
of the Other (3.70/5), Empathy (3.67/5), Justice & Fairness (3.67/5), Civic Engagement
(3.64/5), Whole-School Alignment (3.57/5), Diversity & Pluralism (3.53/5), Peace &
Conflict (3.50/5), and Social Justice & Inclusion (3.50/5). These provide a robust
developmental foundation that builds substantively on Grade 4 across nearly every
dimension.

* Moderate Integration including Learner-Centered Pedagogy (3.13/5) and Conflict
Resolution (3.40/5). Notably, Learner-Centered Pedagogy registers a relative dip at
Grade 8 compared to Grades 4 and 12, suggesting that intermediate-level instructional
materials are more content-driven and may benefit from greater integration of student-
centered task design.

Summary — Grade 8

Grade 8 presents the strongest alignment profile in the Arabic Language curriculum, with the
Values domain reaching the strong alignment threshold (4.00/5) and a broad cluster of
indicators, including Human Rights & Dignity, Solidarity, Reflective Learning, Environmental
Responsibility, and Critical Thinking, registering strong integration. Grade 8 demonstrates
what the Arabic Language curriculum can achieve when conceptual, values, and skills

dimensions are coherently developed.

Grade 12 Results (Overall Mean = 3.78/5)

Grade 12 records an overall mean of 3.78/5, placing it close to but slightly below Grade 8 and
well positioned within the high alignment range. The domain hierarchy shows Pedagogy &
Assessment as the strongest domain (4.02/5), the only domain means to reach the strong
alignment threshold at this grade level , followed by Skills (3.94/5), Concepts (3.61/5), and
Values (3.60/5). Grade 12 leads all other grades in pedagogical and skills indicators,
particularly in cognitively demanding tasks, suggesting that the curriculum becomes more
pedagogically sophisticated and intellectually rigorous at the upper secondary level. Table 10
shows mean scores across all indicators for Grade 12.

Figures 3.11 -3.15 present a radar chart visualizing the alignment profile of Grade 12 across all
four domains, illustrating the relative strengths and gaps in comparison to the overall
curriculum mean.

Figures 3.11: Grade 12 : Means by Domain
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Figures 3.12: Grade 12 Mean Scores on Concepts Domain
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Figures 3.13: Grade 12 Mean Scores on Skills Domain
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Figures 3.14: Grade 12 Mean Scores on Values Domain
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Figures 3.15: Grade 12 Mean Scores on pedagogy & Assessment Domain
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Whole-School Alignment
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Democratic Classroom Practice
Reflective Learning
Experiential Learning
Multiperspectivity
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Table 3.3: Mean Scores Across All Indicators — Grade 12

Domain Indicator Mean Score

Human Rights & Dignity 3.83

Peace & Conflict 3.83

Democracy & Participation 3.43

Diversity & Pluralism 3.80

Concepts Global Citizenship 3.60

Sustainable Development 3.25

Gender Equality 3.47

Social Justice & Inclusion 3.75

Representation of the Other 3.43

Concepts Scale Mean 3.61
Critical Thinking 4.50
Skills
Dialogue & Communication 3.71




Domain

Indicator

SKkills Scale Mean

Values

Values Scale Mean

Pedagogy & Assessment

Conflict Resolution
Perspective-Taking
Civic Engagement
Ethical Reasoning
Media & Discourse Literacy
3.94
Tolerance
Empathy
Justice & Fairness
Non-Violence
Responsibility
Solidarity
Environmental Responsibility
Inclusion & Anti-Discrimination
Learning to Live Together
3.60
Learner-Centered Pedagogy
Mult perspectivity
Experiential Learning

Reflective Learning
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4.00

3.67

4.00
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2.50

4.60

4.13
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Domain Indicator Mean Score

Democratic Classroom Practice 3.17
Assessment of Competencies 4.20
Whole-School Alignment 3.00
Pedagogy & Assessment Scale Mean 4.02

Inspection of Table 3.3 reveals the following results:

» Strong Integration including Learner-Centered Pedagogy (4.60/5), the highest single
indicator score across the entire analysis, Critical Thinking (4.50/5), Solidarity (4.50/5),
Perspective-Taking (4.25/5), Reflective Learning (4.20/5), Assessment of
Competencies (4.20/5), Mult perspectivity (4.13/5), Justice & Fairness (4.00/5), Ethical
Reasoning (4.00/5), and Responsibility (4.00/5). This cluster confirms that Grade 12
sustains and, in some areas, extends the gains achieved at Grade 8, particularly in
cognitive, pedagogical, and ethical dimensions.

* High Integration (Well-Developed) including Empathy (3.88/5), Media & Discourse
Literacy (3.86/5), Human Rights & Dignity (3.83/5), Peace & Conflict (3.83/5),
Inclusion & Anti-Discrimination (3.80/5), Diversity & Pluralism (3.80/5), Social
Justice & Inclusion (3.75/5), Dialogue & Communication (3.71/5), non-violence
(3.67/5), Tolerance (3.60/5), and Global Citizenship (3.60/5). This grouping marks
Grade 12 as the grade where conceptual and values dimensions, particularly those
related to peace, tolerance, and rights, are deepened significantly compared to earlier
grades.

*  Moderate Integration including Experiential Learning (3.50/5), Gender Equality
(3.47/5), Democracy & Participation (3.43/5), Representation of the Other (3.43/5),
Sustainable Development (3.25/5), Civic Engagement (3.25/5), Conflict Resolution
(3.17/5), Whole-School Alignment (3.00/5), Environmental Responsibility (2.67/5),
and Learning to Live Together (2.50/5), and Democratic Classroom Practice (3.17/5).
These indicators are reasonably developed but show a relative dip compared to Grade
8 in several values and concepts areas.

Summary — Grade 12

Grade 12 represents a strong alignment profile in the Arabic Language curriculum, with the
Pedagogy & Assessment domain reaching the strong alignment threshold (4.02/5) and several
indicators, particularly Learner-Centered Pedagogy, Critical Thinking, Solidarity, and
Perspective-Taking, showing strong integration. Grade 12 sustains the analytical and
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pedagogical strengths of the upper-intermediate stage but shows a relative regression in some
values dimensions that were strongly embedded at Grade 8.

Annex 4: National, Civic Education & Social studies Grade-level Results
Grade 4 Results (Overall Mean = 2.43/5)

Grade 4 records an overall mean of 2.43/5, which indicates low integration and alignment. The
domain hierarchy mirrors the overall pattern: Pedagogy & Assessment leads (3.69/5), followed
by Skills (2.98/5), Concepts (1.9/5), and Values (1.57/5), which is the lowest domain score for
this grade. Learner-Centered Pedagogy (4.38/5) suggests that certain dimensions of the
curriculum are well-developed at this level. Table 4.1 shows mean scores across all subscales
for Grade 4.

Figure 4.1: Grade 4 : Means by Domain

Overall Mean 2.43
Pedagogy & Assessment —3-69
Values — 1.57
skins (G - -
Concepts — 1P
0 1 2 3 4 5

Figure 4.2: Grade 4 Means on Concepts Domain
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Figure 4.3: Grade 4 Means on Skills Domain
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Figure 4.4: Grade 4 Means on Values Domain
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Figure 4.5: Grade 4 Means on Pedagogy & Assessment Domain
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Table 4.1 provides a detailed breakdown of mean scores across all 32 indicators for Grade 4,
organized by domain, enabling deep examination of the specific strengths and gaps reflected

in the radar chart above.

Table 4.1: Mean Scores Across All Indicators — Grade 4
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Domain

—

Pedagogy & Assessment

Indicator
Non-Violence
Responsibility

Solidarity

Environmental Responsibility
Inclusion & Anti-Discrimination
Learning to Live Together
Values Scale Mean
Learner-Centered Pedagogy
Mult perspectivity
Experiential Learning
Reflective Learning
Democratic Classroom Practice
Assessment of Competencies

Whole-School Alignment

Pedagogy & Assessment Scale Mean

Inspection of Table 4.1 reveals the following results:

e Full & strong Integration: including Learner-Centered Pedagogy (4.38/5) and Critical
Thinking (4.38/5), the highest single indicator scores for this grade, reflecting a notable
emphasis on student-centered learning and cognitive engagement in Grade 4 materials.
Assessment of Competencies (4.25/5), Dialogue & Communication (4.12/5),
Democratic Classroom Practice (4.00/5). Experiential Learning (3.88/5), and Whole-
School Alignment (3.71/5) also show close to strong integration, indicating that
competency-oriented, dialogic, and democratic instructional practices are well-

established at this level.
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High Integration including Perspective-Taking (3.12/5) and Reflective Learning
(3.00/5). These indicators reflect a curriculum that provides a reasonable reflective
pedagogical approach at the primary level.

Moderate Integration including Ethical Reasoning (2.75/5), Global Citizenship
(2.62/5), and Mult perspectivity (2.62/5). These indicators are present but not yet fully
developed.

Low Integration: (Critical Gaps) including Social Justice & Inclusion (2.38/5), Civic
Engagement (2.38/5), Responsibility (2.38/5), Human Rights & Dignity (2.12/5),
Sustainable Development (2.12/5), Learning to Live Together (2.12/5), Diversity &
Pluralism (2.00/5), Justice & Fairness (2.00/5), Democracy & Participation (1.75/5),
Gender Equality (1.75/5), Empathy (1.75/5), Representation of the Other (1.62/5),
Solidarity (1.62/5), Environmental Responsibility (1.38/5), Inclusion & Anti-
Discrimination (1.38/5), Tolerance (1.12/5), Peace & Conflict (0.75/5), Conflict
Resolution (0.75/5), and Non-Violence (0.38/5). These represent clear alignment gaps
at the primary level.

Summary- Grade 4

Grade 4 presents a curriculum anchored in learner-centered pedagogy, critical thinking, and
competency-based assessment, with pronounced strength in instructional practice. However,
it shows weaknesses in conceptual and values-based dimensions, particularly peace-related
concepts and skills, civic and global concepts, and the values domain. These gaps, if
unaddressed at the foundational level, may constrain the developmental trajectory of these
dimensions through later grades. The Values domain is the weakest overall for Grade 4
(1.57/5), closely followed by Concepts (1.90/5), with non-violence (0.38/5), Peace &
Conflict (0.75/5), and Conflict Resolution (0.75/5), representing the most urgent areas for
curricular strengthening at the primary level.

Grade 8 Results (Overall Mean = 2.99/5)

Grade 8 records the highest overall mean across all grades (2.99/5), marking a relatively
moderate increase from Grade 4 (2.43/5), Grade 10 (2.92), and Grade 12 (2.51/5). The domain
order of Grade 8 shows Pedagogy & Assessment as the strongest domain (3.83/5), followed by
Skills (3.11/5), Concepts (2.82/5), and Values (2.42/5). Values score the lowest, which falls into
the weak alignment range. Grade 8 scores reflect moderate to high alignment and integration,
except for the Values Domain, which requires attention and further development.

Table 4.2 shows the mean scores across all indicators for Grade 8 & Figures 4.6-4.10 show
mean scores on each domain Grade 8.

Figure 4.6: Grade 8 : Means by Domain
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Figure 4.8: Grade 8 Mean scores on Skills Domain
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Figure 4.9: Grade 8 Mean scores on Values Domain
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Figure 4.10: Grade 8 Mean Scores on Pedagogy & assessment Domain
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Table 4.2 provides a detailed breakdown of mean scores across all 32 subscales for Grade 8,
organized by domain, enabling further examination of the specific strengths and gaps reflected
in the radar chart above.

Table 4.2: Mean Scores Across All Indicators — Grade 8

Domain Indicator Mean Score

Human Rights & Dignity 3.17
Peace & Conflict 2.08
Democracy & Participation 2.50

*3 Diversity & Pluralism 2.92

o

=

S Global Citizenship 3.67
Sustainable Development 2.67
Gender Equality 2.42
Social Justice & Inclusion 2.67
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Domain Indicator Mean Score

Multi -perspectivity 3.5

Experiential Learning 4.25
Reflective Learning 3.5

Democratic Classroom Practice 3.83
Assessment of Competencies 4.17
Whole-School Alignment 3.33
Pedagogy & Assessment Scale Mean 3.83

Inspection of Table 4.2 reveals the following results:

Full Integration including Learner-Centered Pedagogy (4.25/5), Experiential Learning
(4.25/5), Assessment of Competencies (4.17/5), and Critical Thinking (4.00/5). This
cluster confirms that competency-oriented, experiential, and cognitive practices form
the strongest anchor of UNESCO/SDG alignment in the Grade 8 Social Studies
curriculum.

High Integration (Well-Developed) including Media & Discourse Literacy (3.92/5),
Democratic  Classroom  Practice  (3.83/5), Global Citizenship (3.67/5),
Multiperspectivity (3.50/5), and Reflective Learning (3.50/5). These indicators provide
a robust pedagogical and civic foundation that builds substantively on Grade 4 across
content and instructional dimensions.

Moderate Integration including Perspective-Taking (3.42/5), Representation of the
Other (3.33/5), Ethical Reasoning (3.33/5), Whole-School Alignment (3.33/5),
Responsibility (3.25/5), Human Rights & Dignity (3.17/5), Dialogue &
Communication (3.17/5), Learning to Live Together (3.17/5), Diversity & Pluralism
(2.92/5), Civic Engagement (2.75/5), Justice & Fairness (2.75/5), Inclusion & Anti-
Discrimination (2.75/5), Sustainable Development (2.67/5), Social Justice & Inclusion
(2.67/5), Democracy & Participation (2.50/5), and Gender Equality (2.42/5). These
sixteen concepts, skills, values, and pedagogy & assessment indicators reach the
moderate threshold, providing a reasonable foundation for peace and civic engagement.
Low Integration including Solidarity (2.33/5), Tolerance (2.17/5), Environmental
Responsibility (2.17/5), Peace & Conflict (2.08/5), Empathy (1.75/5), Non-Violence
(1.42/5), and Conflict Resolution (1.17/5). These seven subscales represent the
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principal alignment gaps that persist even in the strongest-performing grade,
concentrated heavily in the values and peace-related dimensions.

Summary — Grade 8

Grade 8 presents the strongest alignment profile in the Social Studies curriculum, with Pedagogy
& Assessment reaching the high alignment threshold (3.83/5) and a broad cluster of indicators,
including Learner-Centered Pedagogy, Experiential Learning, Assessment of Competencies,
Critical Thinking, and Media & Discourse Literacy, registering strong integration. The principal
relative weaknesses are concentrated in the values and peace-related dimensions, with Conflict
Resolution, Non-Violence, Empathy, and Peace & Conflict falling below the moderate alignment
band. Grade 8 demonstrates what the Social Studies curriculum can achieve in its instructional
and cognitive design, while underscoring that its conceptual and values dimensions are not
similarly developed up to that strength.

Grade 10 Results (Overall Mean = 2.92/5)

Grade 10 overall alignment average is (2.92/5), placing it close to but slightly below Grade 8
and well within the moderate alignment range. The domain hierarchy shows Pedagogy &
Assessment as the strongest domain (3.81), followed by Skills (3.32), Concepts (2.51/5), and
Values (2.31/5). Grade 10 scores reflect a moderate to some high-performance indicators,
except for the Gender Equality, which scored (1.35/5), and a few other indicators, which will
be discussed later. Table 4.3 provides a detailed breakdown of mean scores across all 32
indicators for Grade 10, organized by domain, enabling a deep examination of the specific
strengths and gaps reflected in the charts below. Figures 4.11-4.15 present graphic
representation of grade 10 mean scores by domain.

Figure 4.11: Grade 10 : Means by Domain
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Figure 4.12: Grade 10 Mean Scores on Concepts Domain

137




Representation of the Other A | G5
Social Justice & Inclusion Y - ;5
Gender Equality (EG_— | 35

Sustainable Development Y : /|

Global Citizenship NG 9
Diversity & Pluralism EG_— > - |
Democracy & Participation A > 7 |

Peace & Conflict N NG
Human Rights & Dignity TN . |

Figure 4.13: Grade 10 mean Scores on Skills Domain
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Figure 4.14: Grade 10 Mean scores on Values Domain

138



Learning to Live Together A >
Inclusion & Anti-Discrimination NG > 1>
Environmental Responsibility A |
Solidarity G | .53
Responsibility N ;9
Non-Violence N > -
Justice & Fairness G - >
Empathy Y > |3
Tolerance NN | 32

o
—_
S}
w
N
W
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Table 4.3 provides a detailed breakdown of mean scores across all 32 subscales for Grade 10,
organized by domain, enabling further examination of the specific strengths and gaps reflected
in the radar chart above.
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Table 4.3: Mean Scores Across All Indicators — Grade 10

Domain Indicator Mean Score




Pedagogy & Assessment

Justice & Fairness
Non-Violence

Responsibility

Solidarity

Environmental Responsibility
Inclusion & Anti-Discrimination
Learning to Live Together
Values Scale Mean
Learner-Centered Pedagogy
Multi-perspectivity
Experiential Learning
Reflective Learning
Democratic Classroom Practice
Assessment of Competencies

Whole-School Alignment

Pedagogy & Assessment Scale Mean

Inspection of Table 4.3 reveals the following results:

Learning (4.35/5),

141

2.82

241

2.59

1.53

241

2.12

2.94

2.31

4.12

3.88

2.94

4.35

3.71

4.76

2.88

3.81

Full Integration including Assessment of Competencies (4.76/5), the highest single
indicator score across the entire analysis, Critical Thinking (4.47/5), Reflective
Learner-Centered Pedagogy (4.12/5),
Communication (4.00/5). This cluster confirms that Grade 10's strength is heavily
concentrated in cognitive, assessment, and pedagogical practice, where alignment with
UNESCO/SDG frameworks is not only sustained but, in assessment design, reaches its
peak.

and Dialogue



e High Integration (Well-Developed) including Multiperspectivity (3.88/5), Perspective-
Taking (3.76/5), and Democratic Classroom Practice (3.71/5). This grouping marks the
dimensions where Grade 10's instructional and perspective-oriented design remains
robustly developed, extending the methodological gains visible at earlier grades.

e Moderate Integration including Sustainable Development (3.41/5), Conflict Resolution
(3.29/5), Human Rights & Dignity (3.12/5), and Peace & Conflict (3.00/5), Learning to
Live Together (2.94/5), Experiential Learning (2.94/5), Whole-School Alignment
(2.88/5), Justice & Fairness (2.82/5), Ethical Reasoning (2.76/5), Democracy &
Participation (2.71/5), Civic Engagement (2.65/5), Global Citizenship (2.59/5),
Responsibility (2.59/5). These indicators are reasonably developed but show a relative
dip compared to Grade 8 in several concepts and skills areas.

e Weak Integration including Diversity & Pluralism (2.41/5), Non-Violence (2.41/5),
Environmental Responsibility (2.41/5), Social Justice & Inclusion (2.35/5), Media &
Discourse Literacy (2.29/5), Empathy (2.18/5), Inclusion & Anti-Discrimination
(2.12/5), Tolerance (1.82/5), Representation of the Other (1.65/5), Solidarity (1.53/5),
and Gender Equality (1.35/5). Despite Grade 10's cognitive strength, this broad band
confirms that values, civic, and conceptual dimensions remain systemically weak
across secondary cycle rather than improving with grade level.

Summary — Grade 10

Grade 10 presents the second alignment in the Social Studies curriculum; however, with some
weak integration of certain dimensions. It secured an overall mean of 2.92/5 (moderate
integration). The Skills (3.32) reflect a moderate integration along with the Concepts domain
(2.51/5). The Values domain (2.31/5) with Diversity and Pluralism (2.41/5), Non-Violence
(2.41/5), Environmental Responsibility (2.41), Social Justice and Inclusion (2.35/5), Media and
Discourse Literacy (2.29/5), Empathy (2.18/5), Inclusion and Anti-Discrimination (2.12/5),
Tolerance (1.82/5), Representation of the Other (1.65/5), Solidarity (1.53/5), and Gender
Equality (1.35/5) fall in the weak integration band.

Grade 12 Results (Overall Mean = 2.51/5)

Grade 12 records the third highest overall mean across all grades (2.51/5), falling within
moderate alignment band. The domain hierarchy shows Pedagogy & Assessment as the
strongest domain (3.40/5), followed by Skills (2.82/5), Concepts (2.23/5), Values (1.85). Grade
12 is the second after grade four in scoring the lowest indicators, particularly in value-related
dimensions, suggesting that the curriculum does not become more normatively and ethically
developed at the upper secondary level.

Table 4.4 provides a detailed breakdown of mean scores across all 32 indicators for Grade 12,
organized by domain, enabling deeper examination of the specific strengths and gaps
reflected in the charts below and Figures 4.16 — 4.20 show mean scores on each domain
Grade 12.
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Figure 4.16: Grade 12 : Means by Domain
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Figure 4.17: Grade 12 Mean Scores on Concepts Domain
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Figure 4.18: Grade 12 Mean scores on Skills Domain
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Figure 4.19: Grade 12 mean scores on Values Domain
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Figure 4.20: Grade 12 Mean Scores on Pedagogy & Assessment Domain
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Table 4.4: Mean Scores Across All Indicators — Grade 12

Human Rights & Dignity 2.71
Peace & Conflict 2.71
Democracy & Participation 2.00
Diversity & Pluralism 2.00
Global Citizenship 2.64
Sustainable Development 2.29
Gender Equality 1.00
Social Justice & Inclusion 2.36
Representation of the Other 2.36
Concepts Scale Mean 2.23
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Indicator Mean Score

Learner-Centered Pedagogy

Multi- perspectivity

Pedagogy &
Assessment

Experiential Learning




—

Reflective Learning 3.00
Democratic Classroom Practice 3.71
Assessment of Competencies 4.00
Whole-School Alignment 2.14
Pedagogy & Assessment Scale Mean 3.40

Inspection of Table 4.4 reveals the following results:

e Full Integration including Critical Thinking (4.36/5), Learner-Centered Pedagogy
(4.29/5), and Assessment of Competencies (4.00/5). These three indicators confirm that
cognitive and assessment practices remain the only consistently strong anchor of
UNESCO/SDG alignment at this grade level.

e High Integration including Media and Discourse Literacy (3.93/5), Experiential
Learning (3.93/5), Democratic Classroom Practice (3.71/5), and Dialogue and
Communication (3.57/5). Together with the strong band, only seven indicators reach
high-quality integration, in line with the numbers reached at other grades, indicating
that no substantial improvement in the strong integration level is achieved at the
terminal grade.

e Moderate Integration including Reflective Learning (3.00/5), Human Rights and
Dignity (2.71/5), Peace and Conflict (2.71/5), Multi-Perspectivity (2.71/5), Global
Citizenship (2.64/5), Justice and Fairness (2.57/5), and Responsibility (2.57/5). These
seven indicators reach the moderate threshold, the fewest moderate indicators among
the four grades.

e Weak Integration including Social Justice and Inclusion (2.36/5), Representation of the
Other (2.36/5), Sustainable Development (2.29/5), Learning to Live Together (2.21/5),
Ethical Reasoning (2.14/5), Solidarity (2.14/5), Whole School Alignment (2.14/5),
Perspective Taking (2.07/5), Democracy and Participation (2.00/5), Diversity and
Pluralism (2.00/5), Conflict Resolution (1.93/5), Empathy (1.71/5), Tolerance (1.69/5),
Civic Engagement (1.62/5), Inclusion and Anti-Discrimination (1.50/5), Environmental
Responsibility (1.21/5), Non-Violence (1.14/5), and Gender Equality (1.00/5). These
eighteen weak indicators shed light on the need for immediate action, given the
imbalanced nature of the curriculum at the terminal grade.

Summary — Grade 12

Grade 12 represents the third aligned profile in the Social Studies curriculum. It secured an overall
mean of 2.51/5 (moderate integration). It is important to note that the large number of weak
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indicators requires immediate attention despite acquiring a higher overall mean than grade 4.
Grade 12 did not achieve a higher average in any of the domains than other grades. 18 subscales
fall in the weak integration or alignment range. Gender Equality in all grades needs substantial
treatment. In addition to Tolerance, Non-Violence, Empathy, Environmental Responsibility,
Inclusion, and Anti-Discrimination. Those shortcomings require immediate tackling by the
curriculum revision committees.
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